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Desert Star School Mission Statement

The mission of Desert Star Community School is to provide an education that considers the needs of the whole child, develops the full diversity of human intelligence within each individual, and instills a life-long love of learning.  Our purpose is to inspire and empower students to reach their full academic and creative potential so they may lead fulfilling, purposeful lives and make a positive contribution to the multi-cultural society and world community in which they live.
Curricular Emphasis

Using the guiding principles and methodologies of Rudolf Steiner’s Waldorf Education enhanced by the theories of Multiple Intelligences by Howard Gardner, Desert Star Community School will provide an education that ignites the imagination, engages the heart, develops the mind and opens up the world for each student to find their unique place within it. It is the school’s intention to cultivate and expand the child’s many intelligences through offering an integrated, arts-based curriculum that is far reaching to each student’s unique capacities. Students will receive an inspired classical education rich in the humanities, arts, sciences, history and cultures of the world. The school will support the growth of each child into a confident, creative, self-directed person with a sense of social responsibility, compassion, integrity and a respect for all life.  Our Educational Program Goals are: 1) To create and maintain a dynamic, nurturing, community-based school environment that attends to the needs of the whole child, 2) To develop a school culture with high levels of parent participation that values creative as well as academic achievement and enables students to be self-motivated, competent and lifelong learners, 3) To meet Arizona State educational standards through engaging, meaningful and creative lessons that integrate the arts into academic learning and provide a variety of multicultural experiences and learning opportunities.

Philosophy and beliefs:  The philosophy of Desert Star Community School is founded upon the conviction that children are innately curious about themselves and the world; they inherently want to learn, discover, and create. The role of the school is to nourish and guide this natural exuberance, energy, and delight in the quest for meaning and knowledge. We believe in the use of teaching methodologies that support and expand the child’s inherent curiosity and preserve the natural wonder  of childhood so that a life long love of learning is nurtured and established. Creative approaches in which the arts are integrated into academic learning serve to engage the child holistically and provide an experiential, multi-sensory context for understanding intellectual concepts. The experiential study of world cultures enriches the student’s expanding world-view giving an appreciation for diversity, flexibility of thinking, and an intrinsic empathic understanding of social and cultural issues. The school’s overall educational approach is designed to instill in its students not only high standards for academic achievement but also a sustaining degree of intellectual curiosity, creative thinking, problem solving and creative self-expression, as well as valuable interpersonal and intrapersonal life skills. We believe that true education involves more than just the intellect; it engages and integrates every aspect of the child: cognitive, physical, emotional, and social as well as the creative-imaginative self. 

Special emphasis: Special emphasis will be given to “Whole Child Education” using Waldorf educational methods enhanced by Howard Gardner’s theories of Multiple Intelligences. Both Steiner and Gardner  created an educational approach that provides a holistic understanding of the child’s needs and potentials. By addressing diverse learning styles these methods provide a means to nurture success and academic mastery for all students. Both of these models encourage the integration of the arts into academic subjects by using the visual arts, movement, poetry, music, storytelling and drama. There is a growing body of evidence that shows student involvement in the arts can make a significant difference in improving academic achievement and students’ motivation and engagement in learning (Dickinson). Gardner recognized that each child possesses a unique blend of intelligences, i.e.: linguistic, logical-mathematical, musical, spatial, bodily kinesthetic, interpersonal, and intrapersonal (Appendix 5). Beyond just recognizing a child as a visual, auditory or kinesthetic learner, Gardner also provided a means to “bring forth” each child’s full potential in each area of intelligence. Project SUMIT (Schools Using Multiple Intelligences Theory) at the Harvard Graduate School of Education found that MI is regarded as the prominent influence in improved test scores, improved discipline, improved parent participation, and improvements for students with learning disabilities.(Appendix 6). Thomas Armstrong, author of Multiple Intelligences in the classroom, said, “Waldorf Education embodies in a truly organic sense all of Howard Gardner’s seven intelligences. Rudolph Steiner’s vision is a whole one, not simply an amalgam of the seven intelligences (Armstrong, 1994).” Steiner believed that the true meaning of education is to “bring forth” the potential of the child at each stage of development, rather than to simply “put in” information. At Desert Star we will use these complementary educational philosophies to design a curriculum that leads to mastery of standards and cultivates and expands all intelligence areas in a developmentally appropriate context.

Methods of Instruction:  Desert Star Community School will be a progressive Waldorf methods school. We will cultivate a spirit of openness and flexibility to meet the needs of children in the 21st century and to ensure that state standards are met while preserving the essential qualities of this classical educational philosophy. Waldorf teaching methods are valued because they emphasize a nurturing, multi-sensory, multi-cultural, nature-based learning environment in which the arts are integrated into academic lessons and stimulation of the child’s imagination and creativity has a high priority. An appreciation for the wonder and beauty of nature is instilled through the use of natural, beautifully crafted materials, the creation of a harmonious, aesthetic classroom environment, a holistic, experiential approach to the sciences, and an attitude of reverence for all life. Through Waldorf methods the whole child is taught by invigorating the mind intellectually, opening the heart through experiences with creativity, beauty and wonder, and by working actively with the hands and body throughout the day.

Desert Star teachers will understand and address Steiner’s indications for the developmental stages of childhood while respecting each child’s individual abilities and rate of progress. They will strive to provide a child-centered approach to learning that will support development as it emerges and will meet the child’s needs for individualized approaches. This will be accomplished by providing advanced learning opportunities, remediation, or time and resources to pursue special interests and passions. We will place a high priority on our students “learning how to learn” through creative problem solving, discovery and inquiry based approaches rather than rote instruction. The primary guiding principle will be to engage the whole child with the subject matter by incorporating multiple learning modalities into instruction and by providing an imaginative, meaningful context to learning.

To foster the development of interpersonal intelligences, teaching methods will be

used that place a high value on relational experiences and small and large group interpersonal interactions. Emphasis will be placed on developing communication skills, empathy, respect for self and others, taking responsibility for one’s actions, conflict resolution, cooperation and collaboration skills. There will also be opportunities to develop intrapersonal intelligence through inner reflection, guided experiences in self-knowledge, emotional awareness and self-esteem enhancement. The school will develop social-emotional curriculum methods such as Marshall Rosenberg’s Non-Violent Communication to support the development of inter- and intra-personal intelligences. Teachers will be trained in these methods and mentored in communication skills and positive discipline strategies so that they can model and teach healthy, respectful and compassionate ways of relating and problem solving in the classroom setting.

Our curriculum methodologies will include both teacher-directed lessons and teacher- facilitated approaches such as multiple intelligence methods, inquiry, thematic and project-based learning. This blend gives students a strong foundation of skills and knowledge as well as the freedom to make their own discoveries. The main academic, “core subjects” will be taught by the class teacher in the main lesson each morning The main lesson is presented in a multi-modal fashion that is imaginative, engaging and meaningful to the students, often beginning with a story based on Steiner’s developmental indications for each grade from the great traditions of classical literature (multicultural fairy tales, Aesop’s fables, Greek Myths, etc). Thematic stories are integrated throughout the curriculum. The class theme will culminate in the yearly production of a play. The students’ learning and skill development will be documented by the creation of personal main lesson books and portfolios. In grades 1-4 the main lesson begins with a circle time of greetings, thematic songs, verses, games and physical rhythmic exercises designed to develop cognitive and motor integration. Lesson themes may be introduced during this time so that the child has an experiential basis for understanding new concepts. The afternoons will provide time for projects and instruction using the teacher-facilitated approaches described above. Daily, weekly and seasonal rhythms as well as integrated school-wide themes and festivals help to provide a consistent and meaningful structure to the educational process. 

Waldorf education provides an enriched humanities curriculum which introduces children to the many cultures of the world through legends, literature, mythology, and creative arts. In addition, we will utilize the talents of our Board, parents and staff to create  community partnerships and special opportunities for multi-cultural experiences. For example, a partnership with a Native American Hopi reservation may include field studies to visit the reservation, participation in cultural events and traditional lifestyles, inviting Hopi children to visit our school and participate in our cultural events, the building of pen-pal relationships, the sponsoring of visiting artisan teachers to teach traditional arts and crafts, and so on in an on-going exchange of culture. Through providing an experiential study of world culture we will open students to other ways of thinking, living and seeing the world they live in. Students are taught one foreign language progressively throughout the grades, beginning in 1st grade, along with an appreciation of the cultural context, customs, and traditions related to the language.

We value the importance of teaching the sciences through experiential activities. Projects and experiments are approached through inquiry-based approaches that ignite curiosity and sustain interest.  Hands on learning occurs as teachers and volunteers engage students in activities such as: organic gardening, animal care, building projects, the study of sustainable living, and environmental field trips. To instill in students the value of being contributing and involved community members, there will be ample  opportunities for community service, field study, practical experiences, and use of community library resources. Community service projects will teach fundamental values and will reinforce social and academic learning. A strong and nurturing class and school community provides a foundation that is easily extended into the larger school, local, and global communities, setting a compass for life. 

At the heart of the school is the importance of the teacher’s relationship with the child and his or her ability to understand, assess, and respond effectively to the child’s temperament, potentials and intelligences. We believe that the key to unlocking each child’s innate intelligence is a caring, supportive teacher-student relationship that is nurtured over time. To build a strong class community and reap the benefits of a long-term teacher-student relationship, each group of children will move together with their teachers for a minimum of three years when possible. At third grade, there will be an evaluation by the Administrative Committee to determine if it is in the best interests of the students for the teacher to remain with the students through higher grades. Our goal is to provide a strong secure foundation for students with social and academic consistency from year to year along with the flexibility to respond to specific needs.  

Target population: The school will serve grades K - 6. Desert Star will outreach to a diverse student population whose families understand and value the school’s mission and are committed to the school’s philosophy. A parent handbook and parent orientation meetings will be provided to inform the parents of school policies, philosophies and recommendations to help their child optimize the benefit of their educational experience. 

Class size:  The maximum class size for each class is 24 students, whether it is a single grade class or combined grade class.  Multi-age groupings may be combined for a variety of subjects and activities. During these activities, age appropriateness, type of activity, division of labor, and teacher/student ratio will determine the class size. Multi-age groupings are valued because they allow children to interact, problem solve, collaborate, share experiences, and learn from each other at varying levels of development. Specialty teachers will complement the work of the class teacher and bring fullness and balance to the curriculum. Starting in 1st grade we will offer one foreign language, practical arts (handwork), music, art, and physical education.  In the Waldorf training process teachers learn to teach recorder, singing, painting and drawing, modeling and physical education as part of the daily schedule. 

The active participation of parents both within and outside of the classroom will be integral in maintaining the supportive environment of the school’s educational program. Within the classroom, parents may serve as teacher aides working under the direction of the teacher with small groups of children or with individual children to ensure that all children get the help and attention they need to succeed. Parents will be encouraged to bring in their professional and cultural knowledge as well as their skills and creative abilities for the children’s enrichment making the school a vibrant, dynamic learning environment. Teachers will choose what level of parent involvement is most appropriate for their class, and will supervise parent volunteers. Only parents who have provided fingerprint clearance will be on the playground or in the classroom with students. The cost for fingerprinting will be the parent’s responsibility. Parents’ volunteer efforts also support the school in many crucial ways such as: fundraising, school maintenance and improvement, planning of special events, and much more. Desert Star Community School will develop and implement a parent participation agreement policy to assure an active, contributing parent body. At enrollment, a form will be given to prospective families explaining the philosophy of the school and providing opportunities to commit to various activities, committees, and projects based on their skills, talents, and interests. The suggested volunteer commitment per family will be 50 hrs per year. Although encouraged, this high level of participation will not be a requirement for enrollment.

Methods of Assessment:  Assessment for each student will begin with an entry evaluation consisting of a review of previous records, teacher observation, parent input and informal written and/or oral tests. To evaluate if objectives are being reached, students will be assessed via teacher observation, hands-on activities, presentations, demonstrations and exhibitions, written exams and papers, verbal response, portfolio achievement, main lesson books and state mandated tests. The scoring rubric for the assessment of performance objectives is based on a four-point scale: 

4 = Excels - the student performs at 100% on assessment of PO. The student displays a consistently high level of skill and understanding with no errors.

3 = Mastered - The student has mastered the PO at 90%-99%. The student displays consistent skill and understanding with no more than 10% errors.

2 = Progressing - The student performs at 50%-89% on assessments. The student displays some skills and understanding but errors indicate that the student needs further practice and review.

1 = Concern - The student performs at below 50% on assessments. The student has not yet acquired the skills and understanding to perform consistently and needs a remediation plan of action as described below. 

Mastery Level:  Upon reaching a level of 3 or above the student will have mastered the objective. A student receiving a 2 will be given further instruction and review. Promotion to the next grade will take into account the achievement of mastery level on assessment of state standards for the grade and/or significant growth in relation to beginning benchmark levels. Those children who do not meet the academic criteria for grade promotion will be evaluated based on the Board of Director’s policies and procedures regarding retention and promotion of students. 

Remediation: Children who score level 1 on a performance objective will have a “ plan of action” developed by the teacher. This may include extra help from the teacher, assistant, or a parent volunteer, parent participation at home, and/or peer collaboration. During Faculty Council meetings, a student’s remediation needs will be presented in a “Child Study” so that all faculty may give input to support the class teacher and student and will help in developing a comprehensive and effective plan. 

Reporting: Parent conferences are scheduled twice a year to communicate the teacher’s evaluations and recommendations to the parents. At the end of the year an evaluative report of the student’s progress and areas of challenge is given to each family. Report cards will contain all information required by the state. 

B.  Goals                                     Measurable Objectives/Benchmarks

1.Student Achievement:                   1. a. To demonstrate that students are progressing adequately

   Progress Towards meeting                 towards meeting state standards, all students and 

   Standards                                            subgroups will meet amo targets for proficiency or will 

                                                               reduce non-proficiency by 10% in reading and 

                                                               mathematics and science (2007-2008) as determined by 

                                                               annual State assessment scores.

b.By the year 2013-2014, 100% of students will meet the requisite standards for proficiency as shown by State assessment scores.

 2. The school will show                  2.  a.  Students will achieve a 95% participation rate in     adequate yearly progress                       State mandated assessments.

as defined by NCLB.                             b. Students will reach targets rates for attendance.

c. Students will reach targets for either proficiency or reduce non-proficiency.

3.  Parent Participation                      3.  a. At least 60% of parents will participate in school 

                                                               sponsored functions, festivals and activities as 

                                                                indicated by the roster of attendees.

b. Parents will communicate with their teachers as

shown by at least one parent attending all scheduled parent/teacher conferences 100% of the time.

c. Parents will contribute volunteer hours to the school as shown by 75% of enrolled families meeting their commitment to volunteer 50 hours per school year.

d. Parents will show satisfaction with the school’s overall performance as shown by 90% of parents indicating satisfaction on an annual survey.

4.  Employee Satisfaction                   4.  a. 90% of all staff and faculty will indicate overall  

                                                                satisfaction with the school as shown by the results of 

                                                                a yearly survey.

5. Students will develop                     5. Students will demonstrate growth in multiple intelligence their potential in each                           areas as shown by  an increase in scores from the intelligence area; verbal/                      beginning of the year to the end of the year on  the

linguistic, logical                                “Capacities Development evaluation rubrics (appendix 5).

                                                              90% of  students will improve one level in at least 3 mathematical, visual/spatial,               capacities in each of the intelligence areas. body/kinesthetic,

interpersonal, intrapersonal 

and other recognized intelligences.

6. Students will demonstrate academic and              6. a. 90% of students will show mastery level creative growth through participation in an              in all grade level curriculum/standards

integrated arts curriculum.                                         as shown by the documentation provided in

                                                                                  State standard tracking forms and by  

                                                                                   an evaluative review of main lessons books.

                                                                                    b. Students will display one year’s growth as 

                                                                                    measured by the criteria in  a creative arts 

                                                                                    rubric that evaluates drawings, paintings, 

                                                                                    modeling, recorder playing, singing, creative

                                                                                    writing, dramatic arts, and practical arts. 

                                                                                    Evaluations are based

                                                                                    on main lesson book review, portfolio 

                                                                                    review,  teacher observations and student 

                                                                                    performances and presentations. Evaluations             

                                                                                    will be recorded at the beginning of the year 

                                                                                    and end of the year in rubric that assesses

                                                                                    each of these areas to measure growth.

7. Students will develop fundamental values,          7. a. 90% of students will participate in at including integrity, tolerance, respect,                     least one school-sponsored community self-discipline, compassion and an                                 service project such as visiting a nursing  appreciation for cultural diversity.                           home, litter clean-up, planting trees, donating, 

                                                                                  to a food bank, etc.   

                                                                                  b. Positive social behavior such as

                                                                                  compassionate communication, cooperation, 

                                                                                  empathy, conflict resolution, and self-control                    

                                                                                  will increase each year as shown by a 10%

                                                                                  yearly reduction in behavior problems and

                                                                                  referrals  and by increased rubric scores by at 

                                                                                  least one level in 7 of the areas in both the 

                                                                                  interpersonal and intrapersonal capacities 

                                                                                  development rubrics (appendix  5 ).

                                                                                   c. 90% of students will participate

                    in multi-cultural lessons, events, and 

                    exchanges and will demonstrate 

                                                                                     increased tolerance and appreciation for 

                                                                                     diversity as shown by an increase of at least 

                                                                                     one level in an evaluative rubric. This

                                                                                     evaluation will take place at the

                                                                                     beginning of the year and end of   

                                                                                     the year to assess the students’ level of 

                                                                                     participation, capacity for insightful 

                                                                                     discussion and ability to write  

                                                                                     and reflect on their experiences. Growth

                                                                                     will be based on a review of students’

                                                                                     multicultural lesson books and projects as 

                                                                                     well as the teacher’s notes and observations 

                                                                                     regarding participation in multi-cultural 

                                                                                     experiences. 

Curriculum Samples

Kindergarten - Language Arts

(To market to market...)
 

Reading 00

Strand 1:  Reading Process

Concept 1:  Print Concepts

PO 1:  Recognize that print represents spoken language and conveys meaning (e.g. his/her own name, exit and danger signs).

PO 6: Recognize that spoken words are represented in written language by specific sequences of letters.

PO 8: Demonstrate the one to one correlation between a spoken word and a printed word.

 

Writing 00

Strand 3: Writing Application

Concept 2: Expository

PO 1: Participate in creating expository texts.

 

Resources

·  play stands

·  silks

·  baskets of manipulatives: shells, stones, corncobs, beeswax, fruits and vegetables

·  crayons and paper

·  beeswax

·  paint, brushes and paper

·  printed market theme word cards

·  teacher generated market theme pictures

Note: Children K – 6th grade participate in daily morning group activities such as speech, verse, song, gross/fine motor skill activities that may relate to the current theme. During this period markets and Japanese cultural activities are woven in various aspects of the school day. Concepts of market are introduced through poems and songs during the morning rhythmical activities (e.g., To market, to market to buy a fat pig, Hot Cross Buns, the Japanese hand clapping game – Moshi-Moshi)

 

Day 1

· Teacher

·  Tell the Japanese fairytale Rice Cakes, emphasize words in the story that relate to the marketplace

·  Ask the students to remember words from the story that would be in a marketplace

·  Paint the market place words in watercolor while speaking them

·  Ask the children to speak each painted word

·  Begin imagination of marketplace play at inside playtime

 

Student

·  Listens to story, intrapersonal
·  Participates with class in word discovery (marketplace words), verbal/linguistic
·  Observes words being formed in paint, visual/spatial
·  Speaks and reads each painted word, verbal/ linguistic
·  Plays inside (marketplace), body/kinesthetic, interpersonal
Day 2

Teacher

·  Demonstrate words and symbols needed at a market through drawings, paintings and beeswax modeling; instruct students to create labels  with words and symbols for the market (e.g., open, closed, store, for sale, money, market name, fruits, vegetables etc.)

·  Form groups to make market products, encourage students to work cooperatively in their groups

 

Student

· Listens to and observes writing and forming of words, verbal/ linguistic, visual/spatial
· Participates with group in market product activity, interpersonal
· Sculpts beeswax fruits and vegetables, visual/spatial, body/kinesthetic
· Models marketplace words out of beeswax, paints words and writes words in crayon, visual/spatial, verbal/ linguistic, body/kinesthetic
 

Day 3

Teacher

· Demonstrate drawing and labeling a market, match labels to market products and market floor plan (apples, bananas, door, floor, etc.)

· Instruct students to draw a market and label the parts and products

· Demonstrate how to play matching word/symbol game (e.g., the word nut is matched to the picture of a nut)

· Facilitate children in marketplace play

 

Student

· Listens to and observes market being drawn and labeled, verbal/ linguistic, visual/spatial
· Draws market and labels market products with words and symbols, logical/mathematical
· Plays word/symbol match game: matching teacher’s drawings and paintings of market products with the printed word, visual/spatial, body/kinesthetic, verbal/ linguistic
 

Day 4

Teacher

· Designate work groups

· Instruct groups to set up the market with labels and products

· Designate shoppers and buyers

· Instruct students to make shopping lists with words and/or symbols, place visual aid of shopping list examples with printed word next to picture

· Facilitate children at play in the market

 

Student

· Works in groups (peer to peer communication), interpersonal
· Builds market and labels the products with painted market signs, visual/spatial, body/kinesthetic
· Makes shopping list for market, verbal/ linguistic
· Plays in market reading words and symbols as he or she shops, visual/spatial, body/kinesthetic
 

Day 5

Teacher

· Retell story from day 1 and review the connection between printed word and spoken word with reference to the market story (painted words from market place)

· Instruct students to find a word in the market with a specific sequence of letters (e.g., n-u-t-s, find the card that spells nuts)

· Facilitate summative assessment

Student

· Reads printed cards of market words from the story verbal/ linguistic, visual/spatial
·  Finds words in the market with a specific sequence of letters (n-u-t-s), verbal/ linguistic, logical/mathematical
·  Summative assessment

 

Summative Assessment

· Teacher speaks a word and the child will point to that word R00-S1C1-08

· Student sounds out the word, reads the letters of the label and identifies the word R00-S1C1-06

· Student will describe the meaning of the written signs that are around the market (e.g., open, closed, pay) R00-S1C1-01

· Teacher will ask student to walk through the play market and generate a list of 10 or more market products by writing or drawing   W00-S3 C2-01

 

Rubric

Concern –

Able to connect spoken word to printed word less than 50%  accuracy R00-S1C1-08

Able to describe meaning of signs less than 50% accuracy  R00-S1C1-01

Able to read words from market theme less than 50% accuracy  R00-S1C1-06

Able to list market items less than 50% accuracy W00-S3C2-01

 

Progressing –

Able to connect spoken word to printed word 50%-89% accuracy R00-S1C1-08

Able to describe meaning of signs 50%-89% accuracy R00-S1C1-01

Able to  read  words from market theme 50%-89% accuracy R00-S1C1-06

Able to list market items 50%-89% accuracy W00-S3C2-01

 

Mastered –

Able to connect spoken word to printed word 90%-99% accuracy R00-S1C1-08

Able to describe meaning of signs 90%-99% accuracy R00- S1C1-01 

Able to read words from market theme 90%-99% accuracy R00-S1C1-06

Able to list market items 90%-99% accuracy W00-S3C2-01

 

Excels -

Able to connect spoken word to printed word 100% accuracy R00-S1C1-08

Able to describe meaning of signs 100% accuracy R00-S1C1-01

Able to  read  words from market theme 100% accuracy R00-S1C1-06

Able to list market items 100%  accuracy  W00-S3C2-01

Kindergarten-Mathematics

(To market, to market)

 

Mathematics 00

Strand 1: Number Sense and Operations

Concept 2: Numerical Operations

PO 1: Model addition through sums of 10 using manipulatives.

PO 2: Model subtraction with minuends of 10 using manipulatives.

PO 4: Solve word problems presented orally using addition or subtraction with numbers through 9.

Strand 2: Data Analysis, Probability, and Discrete Mathematics

Concept 1: Data Analysis (Statistics)

PO 2: Interpret a pictograph

PO 3: Answer questions about a pictograph

 

Resources

· play stands

· silks

· shopping bags

· baskets of manipulatives: shells, stones, corncobs, wood or beeswax fruits and vegetables

· beeswax

· miniature tables (doll furniture)

· puppets

· colored stickers

· paper (set in columns for pictographs)

· crayons /pencils

Note: Concepts of numerical operations are introduced and practiced during morning rhythmical activities through songs, poems and body kinesthetics using finger games and counting activities pertaining to numerical operations in a market.

 

Day 1

· Teacher

· Demonstrate sorting and categorizing different market items (manipulatives) into baskets and modeling simple addition and subtraction operations while moving manipulatives into or out of baskets and shopping bags.

· Instruct students to build the market place using cooperative strategies

· Lead students in cooperative division of labor for market place (e.g., grocers, shoppers, baggers)

· Demonstrate how to use the addition and subtraction operations while participating in  marketplace scene (e.g., Take 2 loaves of white bread into your shopping bag and 2 loaves of wheat bread into your bag, 2 loaves plus 2 loaves equals 4 loaves)

· Present verbal word problems to students as they buy and sell in the market

 

Student

· Observes and verbally participates in demonstration of organizing baskets of market items, verbal/ linguistic, logical/mathematical
· Builds market place using play stands and silks, visual/spatial, interpersonal
· Sorts and organizes fruits and vegetables into baskets, visual/spatial, logical/mathematical
· Participates in cooperative division of labor activity (grocers, shoppers, baggers), interpersonal
· Plays in the market as grocer, shopper or bagger, intrapersonal, body/kinesthetic
· Adds item by item to their shopping bag and reports sum to cashier (e.g., 2 peaches and 3 apples, 5 all together), logical/mathematical
· Subtracts items from produce basket and informs grocer of minuends (e.g., basket held 10 shells, Tom took 4 shells, there are 6 shells left), logical/mathematical
· While working and playing in market place, answers word problems presented by the teacher, visual/spatial, logical/mathematical
 

Day 2

Teacher

· Help students in sculpting miniature beeswax products (e.g. apples, bananas, bread loaves)

· Review market place addition and subtraction operations learned the previous day

· Instruct children to use beeswax market items (manipulatives) while telling a simple market story that includes word problems.

 

Student

· Sculpts beeswax marketplace products, intrapersonal, visual/spatial
· Participates in review of addition and subtraction operations by stating what they purchased in the market and how and what they added and subtracted, interpersonal, logical/mathematical, verbal/ linguistic
· Manipulates fruits and vegetables to represent a model of addition and subtraction operations using word problems heard in the story, verbal/ linguistic, logical/mathematical, body/kinesthetic
 

Day 3

Teacher

· Ask students what they bought in day 1 market place.

· Demonstrate a pictograph with beeswax market produce from results of student’s response to what was bought in the market

· Instruct students on how to interpret graph

· Ask students what market item was bought the most and least

· Guide class into making a physical pictograph of height of class members (measurement pictograph)

· Instruct students in groups to make a miniature market using beeswax produce to sell

· Instruct each student in the group to shop for items from the miniature market and show each other how to add and subtract using the fruits and vegetables

· Instruct students to make a group pictograph using manipulatives, demonstrate what was bought most and least

· Instruct students to interpret the pictograph

· Ask students questions based on data displayed in graph

Student

· Answers questions regarding market experience, verbal/ linguistic, interpersonal, intrapersonal
· Observes and orally participates in pictograph demonstration and instruction, logical/mathematical, verbal/linguistic
· Works together in groups to create miniature market, interpersonal, visual/spatial verbal/ linguistic
· Communicates with group members in using manipulatives to model addition and subtraction operations, intrapersonal/ interpersonal, logical/mathematical, visual/spatial
· Collaborates within group to create and organize a pictograph of most and least bought items, interpersonal, verbal/linguistic
· Interprets pictograph (student generated), logical/mathematical, visual/spatial
· Answers verbal questions based on data displayed in graph (teacher generated), intrapersonal, logical/mathematical, interpersonal
 

Day 4

Teacher

· Review addition and subtraction operations with manipulatives by doing a puppet show in a market place setting

· Instruct students in creating a market theme puppet show that includes simple adding and subtracting with manipulatives (market items)

· Organize students into puppetry groups

· Pass puppet basket

· After presentations of puppet show, the teacher creates a whole class pictograph based on the height of the puppet

· Show children how to make a simple pictograph using stickers representing colors

· Instruct students to create pictographs of the colors of the beeswax items in the market

· When pictographs are complete review with students how to add up small groups of fruit and vegetable manipulatives to find the sum (modeling the addition operation)

· Review with students how to subtract small groups of manipulatives to find the minuend (modeling the subtraction operation)

· Instruct children to add and subtract with manipulatives (market produce) sorted into color units (e.g. 3 red apples  plus 4 yellow  lemons = 7 fruits all together)

 

Student

· Observes puppet show, verbal/ linguistic, visual/spatial
· Gathers into groups, chooses puppets, interpersonal
· Cooperatively creates a table puppet show using an example of addition and subtraction with miniature beeswax market products, body/kinesthetic, logical/mathematical, verbal/ linguistic
· Presents puppet show

· Observes and verbally participates in demonstration example of puppet pictograph (by height), logical/mathematical, verbal/ linguistic
· Makes pictograph of market item manipulatives using stickers (by color), logical/mathematical
· Observes and verbally participates in review of addition and subtraction operations using manipulatives, interpersonal
· Adds and subtracts color groups of manipulatives and shows model, logical/mathematical, body/kinesthetic
 

Day 5

Teacher

· Instruct children to set up market place play scene

· Review adding and subtracting with fruits and vegetables while moving through the child created market

· Create and interpret a pictograph of fruits and vegetables (by quantity)

· Instruct students to use addition and subtraction operations using market products and gather items to create pictograph of what they bought (by quantity)

· Administer summative assessment

 

Student

· Sets-up market place play scene, body/kinesthetic, verbal/ linguistic, logical/mathematical
· Observes and participate in review of addition/subtraction operations using manipulatives, visual/spatial
· Observes and participate in creating a quantity pictograph of fruits and vegetables logical/mathematical, verbal/ linguistic
· Works and plays in market place using manipulatives to show addition and subtraction operations, body/kinesthetic, interpersonal, intrapersonal
· Gathers fruits and vegetables (manipulatives) to make pictograph (a pictograph using the beeswax sculptures), body/kinesthetic, intrapersonal
· Makes pictograph of fruits and vegetables (by quantity), logical/mathematical, visual/spatial
· Participates in assessment

 

Summative Assessment

· Ask student to demonstrate addition operation using manipulatives (beeswax market produce) to show the process through sums of 10  M00-S1C2-01

· Ask student to demonstrate subtraction operation using manipulatives to show the process through minuends of 10  M00-S1C2- 02

· Give verbal word problems of addition and subtraction with numbers through 9. M00-S1C2-04

· Show student 2 different pictographs and ask for interpretation: (quantity, measurement)  M00-S2C1-02

· Ask student questions about pictographs (e.g., most, least, descending order, ascending order)  MOO-S2C1-03

 

Rubric

Concern -

Able to model addition through sums of 10 using manipulatives less than 50% accuracy M00-S1C2-01

Able to model subtraction through sums of 10 using manipulatives less than 50% accuracy M00- S1C2-02

Able to solve oral word problems less than 50% accuracy M00-S1C2-04

Able to interpret  pictograph less than 50% accuracy M00-S2C1-02

Able to answer questions about pictograph less than 50% accuracy M00- S2C1-03

 

Progressing –

Able to model addition through sums of 10 with manipulatives  50%-89%  accuracy M00-S1C2-01

Able to model subtraction through sums of 10 with manipulatives 50%-89%  accuracy M00-S1C2-02

Able to solve oral word problems using addition or subtraction with numbers through 9, 50%-89%  accuracy M00-S1C2-04

Able to interpret pictograph 50%-89% accuracy M00-S2C1-02

Able to answer questions about pictograph 50%-89% accuracy M00-S2C1-03

 

Mastered-

Able to model addition through sums of 10 using manipulatives 90%-99% accuracy M00-S1C2-01

Able to model subtraction through sums of 10 with manipulatives 90% -99% accuracy M00-S1C2-02

Able to solve oral word problems using addition or subtraction with numbers through 9  90%-99% accuracy M00-S1C1-04

Able to interpret pictograph 90%-99% accuracy M00- S2C1-02

Able to answer questions about pictograph 90%-99% accuracy M00- S2C1-03

 

Excels –

Able to model addition through sums of 10 using manipulatives 100% accuracy M00-S1C2-01

Able to model subtraction through sums of 10 with manipulatives 100% accuracy M00-S1C2-02

Able to solve oral word problems using addition or subtraction with numbers through 9  100% accuracy M00-S1C1-04

Able to interpret pictograph 100% accuracy M00-S2C1-02

Able to answer questions about pictograph 100% accuracy M00-S2C1-03

 

First  grade - Language Arts

(The Tsars Palace)

Reading 01

Strand 2: Comprehending Literary Text

Concept 1: Elements of Literature

PO: 1: Identify the plot of a literary selection, heard or read.

PO 2: Describe characters (e.g., traits, roles, similarities) within a literary selection, heard or read.

PO 3: Sequence a series of events in a literary selection, heard or read.

 

Writing 01

Strand 2: Writing Components

Concept 5:  Sentence Fluency

PO 1: Write simple sentences.

 

· Resources

·  drawing paper

·  beeswax crayons

·  pencils

·  colored pencils (blue, red)

·  colored aprons ( blue, red)

·  instruments (tambourine, recorders, triangles, shakers)

·  main lesson books

Note: During morning group activities children engage in speech, verse, song, gross/fine motor skill activities that may relate to current Russian cultural theme. The Russian cultural experiences are integrated into various aspects of the school day.

 

Day 1

Teacher

·  Tell the story The Tsar Maiden
·  At conclusion of story the teacher engages children in immediate recall of what the story was about; who the characters were, what they did (roles) and what the characters were like (traits)

·  Instruct students to draw their favorite part of the story in their main lesson books

·  When drawings are complete the organize the class in student led sequencing of the drawings in order of events

·  Talk about beginning, middle, and end of story, relating it to complete simple sentences with a beginning, middle and end, plus character (subject), action of story (verb), subject-verb for sentence

·  Instruct students to write a simple sentence on the back of their drawing

·  Check each sentence for correct grammar and word usage

 

Student

·  Listens to the story The Tsar Maiden, intrapersonal, verbal/ linguistic
·  Participates in recall of story, interpersonal, visual/spatial, logical/mathematical
·  Draws favorite part of story, visual/spatial, intrapersonal
·  Practices student to student communication while ordering pictures in sequence, interpersonal, logical/mathematical
·  Participates in discussion of complete sentences, related to beginning, middle and end, interpersonal
·  Writes simple sentence with basic subject/verb on back of drawing, verbal/ linguistic
 

Day 2

Teacher

·  Ask students to orally retell story The Tsar’s Maiden
·  Organize class in acting out story (role playing) emphasizing character traits, differences and similarities

·  After role play, hand out colored aprons to some students - blue for subject, red for action (verb) for a sentence structure game

·  Instruct students in character roles to be the subject (blue) of a sentence and others to play the verb (red)

·  Oversee class in student directed game of placing children in the sentence as a subject or verb

·  Write example sentences on blackboard, given by students

·  Lead students in blackboard exercise of underlining subject (noun) and verb in blue and red chalk

·  Instruct students to write a sentence in their main lesson books with a subject and verb, using blue pencil to write subject and red pencil for verb, emphasizing a complete sentence

·  Ask students to read each other’s sentences and help correct mistakes

·  Check for correct sentences

 

Student

·  Participates in retell of story, verbal/ linguistic, visual/spatial, interpersonal
·  Acts out story, body/kinesthetic, interpersonal
·  Participates in sentence structure game, logical/mathematical, body/kinesthetic
·  Formulates simple sentence for blackboard exercise, intrapersonal, visual/spatial
·  Participates in finding subject/verb in sentences on black board, interpersonal
·  Writes sentences in lesson book with subject (noun) and verb, verbal/ linguistic
·  Checks peers sentences and helps identify complete or incomplete sentences, interpersonal
 

Day 3

Teacher

·  Tell story Ivan the Simpleton
·  Ask children to describe the main idea (plot) of the story

·  Ask children to describe the characters and character’s function in the story

·  Discuss with students the important elements of the story  (plot, beginning, middle and end)

·  Instruct students (in groups) to make up a short story with a plot, have 3 different characters with jobs and characteristics (e.g., jolly, grumpy, weepy) then sequence the story from beginning to end

·  Demonstrate how to draw a map of the story

·  Instruct students to make up a vocal or instrumental song to play or sing when the group presents the story

·  Organize students into groups for creating the story

·  Assess student progress by observation

 

Student

·  Listens to story, verbal/ linguistic, visual/spatial
·  Participates in describing the plot and characters, interpersonal, verbal/ linguistic
·  Listens to discussion about elements of a story and directions for assignment; views demonstration of how to map the story, visual/spatial, logical/mathematical
·  Practices person to person communication in group project, interpersonal
·  Creates story with group, verbal/ linguistic, visual/spatial
·  Creates vocal or instrumental song for presentation of story with group, musical/rhythmic
Day 4

Teacher

·  Instruct story groups to recall student created stories using story maps

·  Instruct students to practice presentation of story

·  View presentation of stories with musical element and have students identify plot and describe characters

·  At the end of each story instruct group of listeners to act out the story they just heard, emphasizing plot, characters and sequence

·  Ask students to orally make a simple sentence about one of the stories they just heard

·  Point out correct grammar and word usage as teacher writes the sentences

·  Instruct students to write 5 simple sentences that tell a little story in their main lesson books

·  Encourage students to share the stories with classmates and classmates respond how they feel when they hear the story

·  Monitor progress of sentence building, plot and character development

 

Student

·  Participates in group story recall utilizing story maps, interpersonal, logical/mathematical
·  Practices group presentation of story, with musical element, body/kinesthetic, musical/rhythmic
·  Presents story with group, interpersonal, intrapersonal,

·  Acts out story told by other groups, body/kinesthetic, verbal/ linguistic
·  Participates in blackboard sentence structure exercise, verbal/ linguistic, interpersonal
·  Writes 5 simple sentences, telling a short story, logical/mathematical, verbal/ linguistic
·  Interacts with classmates in reading, listening, responding to simple sentence “little” stories, intrapersonal, interpersonal
 

Day 5

Teacher

·  Review the plot (main idea), sequence and characters of the two stories (Simpleton, The Tsar Maiden)

·  Ask students to identify incorrect sentences on black board (e.g., subject/verb agreement, complete sentence) and verbally correct mistakes

·  Facilitate summative assessment and review main lesson books

 

Student

·  Participates in review of plot, sequence and character attributes, verbal/ linguistic, logical/mathematical
·  Participates in sentence exercise, verbal/ linguistic
·  Summative assessment


Summative Assessment

·  Students listen to the story Vasilisa the Beautiful
·  Instruct children to write 5 simple sentences about the story using correct grammar (complete sentence, regular plurals, noun/verb, subject/verb agreement) W01-S2C5-01

·  Ask students what the story was about (plot) R01-S2C1-01

·  Ask who were the characters and what the characters were like; what were the characters jobs; how were the characters alike or not alike R01-S2C1-02

·  Ask students to sequence the events of the story R01-S2C1-03

 

Rubric

Concern –

Able to write simple sentences less than 50% accuracy W01-S2C5-01

Able to  describe  the plot, character attributes and sequence events less than 50% accuracy R01-S2C1-01, 02, 03

Progressing -

Able to write simple sentences 50%-89% accuracy W01-S2C5-O1

Able to describe plot, character attributes and sequence events 50%-89% accuracy R01-S2C1-01, 02, 03.

 

Mastered -

Able to write simple sentences 90%-99% accuracy W01-S2C5-PO1

Able to describe the plot, character attributes, and sequence events 90%-99% accuracy R01-S2C1-01, 02, 03

 

Excels -

Able to write simple sentences 100% accuracy W01-S2C5-PO1

Able to describe plot, character attributes and sequence events 100% accuracy R01-S2C1-01, 02, 03.

 

First Grade Mathematics

(The Tzars Palace)

Mathematics 01

Strand 1:  Number Sense and Operations

Concept 1:  Number Sense

PO 7:  State verbally whole numbers, through 100, using correct place value (e.g., A student will read 84 as eight tens and four ones.).

PO 8: Construct models to represent place value concepts for the one’s and ten’s places.

PO 9:  Apply expanded notation to model place value through 99 (e.g., 37 = 3 groups of ten + 7 units).

 

Resources

·  Paper

·  pencils

·  crayons

·  scissors

·  miniature goblets

·  little bags

·  candy cups

·  little baskets

·  colored aprons

·  cups

·  paper bags

·  coffee cans

·  large baskets

·  labels

·  main lesson books

·  classroom manipulatives

·  pentatonic recorders

Note: Students participate in morning rhythmical activities learning rhymes, finger games and counting activities related to numerical operations and multicultural themes.

 

Day 1

Teacher

·  Engage class in recollection of Russian fairytales and The Tsar’s Palace

·  Tell tale of how the Tsar kept his treasures in the towers of his palace; the ones tower holds golden goblets, when there are ten goblets they are put in a bag and moved to the tens tower, when there are ten bags they are put into a barrel and moved to the hundreds tower and so on

·  Demonstrate to students how to draw, color and cut out 4 towers (ones to thousands, place value towers)

·  Distribute supplies needed for towers project

·  Demonstrate how to name and label the towers (e.g., ones place, tens place), towers are colored by rainbow color progression, ones - red, tens - orange, hundreds - yellow, thousands - green, and so on

·  At completion of project hand out manipulatives for work in place value towers (columns) miniature goblets, little bags, miniature barrels (paper candy cups)

·  Demonstrate moving unit goblets (ones), to bags (tens), to barrels (hundreds)

·  Lead class in verbally stating numbers using place value (e.g., 5 barrels of ten and 7 goblet units = 57)

 

Student

·  Participates in recall of Russian fairytales and listens to place value tale of Tsar’s towers, verbal/ linguistic, visual/spatial
·  Draws, colors, and cuts out place value towers (columns), visual/spatial
·  Labels towers per place value column, logical/mathematical, verbal/ linguistic
·  Works with manipulatives and place value towers, body/kinesthetic, visual/spatial
·  Participates in oral recitation of whole numbers using place value, logical/mathematical
 

Day 2

Teacher

·  Review place value (Tsar’s towers)

·  Coordinate students into groups for imaginative game of working in Tsar’s towers

·  Hand out red, orange, yellow and green aprons (ones, tens, hundreds, thousands)

·  Demonstrate what large manipulatives represent; ones (cups), tens (paper bags), hundreds (coffee cans as barrels), thousands (large baskets as crates)

·  Instruct students to label goblets, bags, barrels and crates with ones (units), tens, hundreds, thousands

·  Facilitate arrangement of classroom to represent Tsar’s towers (columns for place value)

·  Facilitate workers in towers; reds work in ones tower, oranges carry bags containing ten to yellows (hundreds workers) and so on

·  Facilitate clean up, instruct students to open main lesson book for verbal and written notation of numbers

·  Lead class in verbal and written practice of whole numbers to 100 using place value (e.g., say 96 is 9 tens and 6 ones (units) and write 96=9 groups of ten + 6 units (one’s)

·  Monitor students progress in understanding place value concept
· Lead class in discussion of “Know Thyself” (how student felt in class work/play activity)

Student

·  Participates in place value review, logical/mathematical, interpersonal
·  Concentrates and focuses on organization and creation of Tsar’s Towers work/play activity, logical/ mathematical, visual/spatial
·  Works in groups collaboratively setting up imagination work/play activity, interpersonal
·  Labels place value units, verbal/ linguistic
·  Works and role plays in place value towers, body/kinesthetic, interpersonal, visual/spatial
·  Participates in cooperative clean-up, body/kinesthetic,

·  Participates in verbal and written notation of numbers using place value terms, logical/mathematic, verbal/ linguistic
·  Participates in check-in, “Know Thyself”, intrapersonal
 

Day 3

Teacher

·  Demonstrate making colored columns in main lesson books that represent place value, (e.g., red column for ones, orange for tens etc.)

·  Instruct students to verbally say numbers as they write them in their main lesson books (e.g., 3 tens plus 6 ones equals 36 and vise versa 36 equals 3 tens plus 6 ones)

·  Facilitate group and individual activities, demonstrating place value concepts using classroom manipulatives (cuisinaire rods, snap cubes, colored tiles)

·  Instruct children to draw a representation of the previous activity using 3 examples of notation of place value and drawing a model of the set-up of the manipulatives (42= 4 groups of ten and 2 units of one)

 

Student

·  Listens to demonstration and instruction of place value columns for main lesson book, verbal/ linguistic, logical/mathematical
·  Works in main lesson book, making a model of place value columns and participating in oral and written, notation, visual/spatial, verbal/ linguistic
·  Works in groups or individually using classroom manipulatives to demonstrate place value up to 100, interpersonal, logical/mathematical
·  Draws a representation of manipulatives model of place value using numbers through 99 or 100, visual/spatial, logical/mathematical
 

Day 4

Teacher

·  Musical Activity; demonstrate for this activity that musical notes D, E, G, A, on the pentatonic recorder will represent ones, tens, hundreds, thousands in progression from low to high  (low numbers, higher numbers) /students count number of D notes to calculate how many units of ones, count E notes to calculate groups of tens and so on, students give verbal response demonstrating place value concepts (e.g., student counts 8 E notes and 3 D notes and says 8 tens and 3 ones, 83)

·  Facilitate student led pentatonic recorder activity as described above

·  Expand musical activity through playing notes to obtain two-digit numbers for main lesson activity

·  Instruct students in main lesson books to write one column of two-digit numbers and opposite that column the expanded notation to model place value (e.g., 99 =9 groups of ten + 9 units of one)

·  Facilitate game that has students representing number of units or groups in place value model

·  Hand out colored aprons (red, 1's orange 10's, etc.)

·  Demonstrate where students should place themselves if he/she is representing either a unit of one, a group of ten, hundreds or thousands

·  Encourage communication with peers to accomplish generating model

·  Write the student generated number in expanded notation on blackboard as well as verbal statement

 

Student

·  Listens to and observes musical activity demonstration, musical/rhythmic
·  Participates in playing recorder and/or listening for notes to calculate numbers for place value, visual/spatial, musical/rhythmic
·  Works in main lesson book, recording whole numbers through 99 from musical indications and writing them in expanded notation modeling place value, logical/mathematical
·  Participates in communication/collaboration skill building to achieve goal of activity, interpersonal, intrapersonal, logical/mathematical/ body/kinesthetic
·  Participates in reading and speaking numbers using place value concepts, verbal/ linguistic
 

Day 5

Teacher

·  Review The Tsar’s Palace with the many towers (place value concepts)

·  Write whole numbers on the board through 100 and have children verbally state the value using correct place value

·  Facilitate summative assessment

 

Student

·  Participates in review, verbal/ linguistic, logical/mathematical
·  Participates in verbally stating whole numbers written on blackboard using place value concepts, logical/mathematical
·  Administer summative Assessment

 

Summative Assessment

·  Student builds or draws place value models representing 10 different whole numbers through 100 using classroom manipulatives (cuisinaire rods, snap cubes, tiles, etc) M01-S1C1-08

·  Student verbally states the numbers using correct place value concepts (e.g., 59 as 5 tens and 9 ones) M01- S1C1-07

·  Student writes the numbers in expanded notation (e.g., 77 = 7 groups of ten + 7 units of one) M01-S1C1-09

 

Rubric

Concern –

Able to model place value concepts in ones and tens using manipulatives or drawings  less than 50% accuracy M01-S1C1-08

Able to verbally state whole numbers using correct place value through 100 less than 50% accuracy M01-S1C1-07

Able to apply expanded notation to model place value with numbers through 99 less than 50% accuracy M01-S1C1-09

 

Progressing -

Able to model place value concepts in ones and tens 50%-89% accuracy M01-S1C1-08

Able to verbally state whole numbers using correct place value through 100 50%-89% accuracy M01-S1C1-07

Able to apply expanded notation to model place value with numbers through 99  50%-89% accuracy M01- S1C1-09

 

Mastered –

Able to model place value concepts in ones and tens 90%-99% accuracy M01-S1C1-08

Able to verbally state whole numbers using correct place value through 100 90%-99% accuracy M01-S1C1-07

Able to apply expanded notation to model place value with numbers through 99   90%-99% accuracy M01-S1C1-09

Excels –

Able to model place value concepts in ones and tens 100% accuracy M01-S1C1-08

Able to verbally state  whole numbers using correct place value 100% accuracy M01-S1C1-07

Able to apply expanded notation to model place value with numbers through 99 100% accuracy M01-S1C1-09

 

Second Grade Language Arts

(There’s a hole in my bucket dear Liza, dear Liza)

 

Reading 02

Strand 3: Comprehending Informational Text

Concept 2: Functional Text

PO 1: Follow a set of written multi-step directions.

PO 2: Determine whether a specific task is completed, by checking to make sure all the steps were followed in the right order.

 

Resources

·  main lesson books

·  paper

·  pencils

· colored tokens

·  treasure (gems, polished stones)

·  direction handout

·  seeds

·  potting soil

·  tiny terra cotta pots

·  water

·  incomplete crafts with multi-step directions

 

Note: This week the teacher leads students in daily singing of the song Dear Liza and daily recitation of The House that Jack Built and other songs, verses, games and dances related to American Folk cultural traditions. These thematic activities are woven into various aspects of the school day throughout the week.

 

Day 1

Teacher

·  Discuss with students the directions that Liza gives Henry in the song “Dear Liza” and the sequential order of the verse The House that Jack Built

·  Emphasize that the outcome would be different if the sequence was in a different order

·  Lead discussion of the differences and similarities between verbal and written directions

·  Write on the black board the steps Liza gives Henry to fix the bucket

·  Instruct the students to copy the steps Liza gives and number them  in order

 

Student

·  Participates in discussion of directions, sequence of directions, differences and similarities in verbal and written directions, logical/mathematical, interpersonal, visual/spatial
·  Copies into main lesson book the steps for fixing the bucket and numbers them in order, verbal/ linguistic, logical/mathematical
 

Day 2

Teacher

·  Write on the blackboard, out of order, lines from The House that Jack Built

·  Instruct students to copy the verse in correct sequence and number the order

·  Facilitate character roles for acting out verse, distribute costumes

·  Facilitate the students in acting out the verse The House that Jack Built, emphasize sequence

·  Review importance of following directions in sequential order

·  Hand out paper with 5 simple directions the first direction says “Read all 5 directions before you begin”. The final direction says “Do not do directions 2,3, and 4".

·  Engage class in discussion of how they felt while doing this exercise; did they follow the directions?, etc.

·  Instruct students to write 3 simple directions for a classmate to follow and chose a partner; exchange directions and follow through

Student

·  Copies verse lines in correct sequence, numbering order, verbal/ linguistic, logical/mathematical
·  Acts out poem, body/kinesthetic, visual/spatial, verbal/ linguistic, interpersonal
·  Participates in review of how to follow directions, verbal/ linguistic
·  Reads handout with written multi-step directions and follows directions, logical/mathematical
·  Participates in follow-up discussion at completion of exercise (e.g., feelings at completion, etc) intrapersonal
·  Writes 3 simple directions, chooses partner, exchanges and follows written directions of partner, interpersonal, logical/mathematical, visual/spatial, body/kinesthetic
Day 3

Teacher

·  Write a set of multi-step directions on blackboard that engage the student in a token/ treasure hunt, instruct students to follow the directions and retrieve colored tokens at each station as he or she completes the direction

·  At the final completion of token hunt, instruct students to go backward through the directions in sequential order and exchange the token at the correct station for a piece of treasure

·  Give handout with multi-step directions for planting a seed

·  Show children where the supplies are for following this exercise

 

Student

·  Follows directions in token/treasure hunt, logical/mathematical, body/kinesthetic, visual/spatial
·  Follows token hunt backward, logical/mathematical
·  Follows multi-step written directions for planting a seed, body/kinesthetic, logical/mathematical
 

Day 4

Teacher

·  Using several examples of crafts (with something missing) and sets of directions demonstrate to students how to read through the directions to see if any steps were missed and if they can determine if the project was done in sequential order

·  Place students in groups for this activity for practice in group inquiry

·  Instruct groups to circle the step that was skipped

 

Student

·  Works in groups to determine missing step in multi-step instruction for building of craft, logical/mathematical, interpersonal, visual/spatial
·  Practices skills in cooperative learning strategies, sensing another, focusing/concentration skills, intrapersonal, interpersonal
Day 5

Teacher

·  Review tools and skills for following directions

·  Administer summative assessment and review main lesson books

 

Student

·  Participates in review, verbal/ linguistic
·  Summative Assessment

 

Summative Assessment

·  Hand out written multi-step directions for building a rope and wood block doll (American Folk craft) e.g.: 1) attach pre-cut wooden body to head with small peg, 2) use rope to string through arm and leg holes, 3) tie knots at ends of rope for hands and feet, 4) paint the doll as Liza, Henry or Jack R02-S3C2-01

·  Student examines a finished project of a specific sequence of layers (e.g., purple paper, wax paper, folded piece of newspaper, piece of velvet cloth, piece of sand paper)

·  Student reads directions to determine if instructions for layering were followed correctly and in sequence R02-S3C2-02

 

Rubric

Concern -

Able to follow written multi-step directions in creating doll less than 50% accuracy R01-S3C2-01

Able to determine if a specific task is completed by checking to make sure all steps were followed in the right order less than 50% accuracy R02-S3C2-02

 

Progressing -

Able to follow written multi step directions in creating doll 50%-89% accuracy R02-S3C2-01

Able to determine if a specific task is complete by checking to make sure all steps were followed in the right order 50%-89% accuracy R02-S3C2-02

 

Mastered –

Able to follow multi-step directions in creating doll 90%-99% accuracy R02- S3C2-01

Able to determine if a specific task is complete by checking to make sure all steps were followed in the right order 90%-99% accuracy R02-S3C2-02

 

Excels –

Able to follow multi-step directions in creating doll 100% accuracy  R02-S3C2-01

Able to determine if a specific task is complete by checking to make sure all steps were followed in the right order 100% accuracy R02-S3C2-02

 

Second Grade Mathematics/Writing

(Did you see what I saw..?)
 

Mathematics R02

Strand 3: Patterns, Algebra, and Functions

Concept 4: Analysis of Change

PO 1: Identify the change in a variable over time (e.g., an object gets taller, colder, heavier).

PO 2: Make simple predictions based on a variable (e.g., a child’s height from year to year).

 

Writing W02

Strand1: Writing Process

Concept 2: Drafting

P.O. 2: Organize details into logical sequence.

Strand 3: Writing Applications

Concept 2: Expository

PO. 1: Write expository texts (e.g., labels, lists, observations, journals).

 

· Resources

·  seedlings (planted previously)

·  rulers

·  height chart

·  main lesson books

·  musical instruments

·  paper

·  pencils

·  pebbles

·  water

·  pitcher

·  paper cups

·  object with a variable (ice block, mud, flower, etc.)

·  illustrations

 

Note: Students have heard nature stories and observed nature during field studies throughout the year. These activities have enhanced their concept of the change of variables over time. Morning group activities are chosen to emphasize the changing of the seasons, growth of plants, etc. through song, verse, dance and rhythmical activities. 

 

Day 1

· Teacher

·  Help class to recall some of the stories and observations earlier in the year and how the tree, rock or river changed

·  Engage students in an inquiry based discussion about the sprouting of their plant seeds and the measurement of its growth “What is it that changes in the plant?”

·  Facilitate discussion of the variation in size as the plant grows 

·  Instruct students to again measure the growth of the plant and draw a line on their growth chart, indicating the length in their main lesson book

·  Demonstrate for each child to measure the height of a partner on the wall chart that has been in place since the first day of first grade

· Discuss with students what change are they recording (variable) in their growth chart (previously established chart)

·  Instruct children to graph their growth on their growth chart

 

Student

·  Participates in class discussion on how “things” change over time, verbal/ linguistic
·  Charts the growth of plant in main lesson chart, logical/mathematical
·  Find a partner and measure personal height, interpersonal, logical/mathematical
·  Engage in discussion on what variable is changing, verbal/ linguistic
·  Record change in height in “About Me” portfolio (growth chart included) intrapersonal
 

Day 2

Teacher

·  Facilitate game at morning circle with musical instruments being added one at a time

·  Discuss with students what variation is happening, “What variable changes lead to volume and sound changes?”

·  Instruct children to draw a picture mapping the instruments being added on one side of the page and on the other side a picture of how he or she felt as the volume and sound changed

·  Engage students in sharing feelings regarding musical exercise - “Know Thyself”

·  Instruct students to write a statement about the increase in volume and change in sound and to sequence the addition of instruments; conclude with a description of personal feeling as the variables changed

·  Tell the fable of the Crow and the Pitcher

 

Student

·  Participates in musical exercise, musical/rhythmic, body/kinesthetic
·  Listens to and gives feedback during discussion on variances in volume and sound, verbal/ linguistic, logical/mathematical
·  Draws map of musical exercise (e.g., sectioned page with first one instrument, then two, then three and so on), visual/spatial
·  Record personal feeling through illustration, intrapersonal, visual/spatial
·  Participate in“Know Thyself” exercise, intrapersonal, interpersonal
·  Writes statement about changes observed, records sequence of musical addition, concludes with written statement about how he or she felt, verbal/ linguistic, , logical/mathematical
·  Listens to fable, visual/spatial, verbal/ linguistic
 

Day 3

Teacher

·  Recall with student participation the fable from previous day

·  Discuss what changed as the crow added pebbles to the pitcher (lead to weight and water level)

·  Show children where the materials are to create this experiment on their own (cups, pebbles, water)

·  Facilitate experiment, encourage peer communication

·  Instruct students to record the rise in water level through an illustration and feel weight change through lifting of the cup

·  Facilitate clean-up

·  Instruct students to write down the steps in the experiment in sequential order and predict what would happen if the crow were to continue adding pebbles to the top of the pitcher

Student

·  Participates in recall of fable and discussion of weight and water  level changes, verbal/ linguistic
·  Gathers materials for experiment, engages in creating experiment, communicates with peers in observation of changes, body/kinesthetic, logical/mathematical, visual/spatial
·  Records changes in variable (water level) describes weight change to classmates, logical/ mathematical

·  Engages in cooperative clean-up, interpersonal
·  Writes experiment steps in sequential order and writes prediction of what will happen if the crow were to continue adding pebbles, verbal/ linguistic, visual/spatial
 

Day 4

Teacher

·  Display a variety of objects and illustrations with a variable that will change (e.g., objects; ice block, mud, flower, bowl to fill or empty, illustrations; small tree, small pond)

·  Ask students for predictions of change in variable per object or illustration

·  Demonstrate to children how to graph the change in variables through the day for the different objects (e.g., ice block gets smaller, mud gets drier, flower changes appearance loses life force, bowl gets lighter or heavier)

·  Instruct students to choose objects to monitor and record changes in their main lesson books

·  At close of monitoring/ charting /graphing phase, instruct students to write an introductory statement (e.g., The ice will change its weight and size as it melts.) Write sequence of changes in variables through the day (fresh and sturdy to limp and lifeless) and a concluding statement (e.g., As the day went on the mud turned to dry crumbly dirt.)

 

· Student

·  Observes and makes prediction on what changes will occur and what the variable is   (e.g. size, moisture content, weight), logical/mathematical, visual/spatial, verbal/ linguistic
· Chooses objects to monitor, intrapersonal
·   Graphs changes throughout the day on variables, logical/mathematical, visual/spatial
·  Reports information gathered from experiments in written form, introductory statement, sequence of changes, concluding statement, visual/spatial, verbal/ linguistic
Day 5

Teacher

·  Review predictions of the week, review identifying change in variable, review recording information on changes

·  Administer summative assessment and review main lesson books

 

Student

·  Participates in review, mathematical/logical, verbal/ linguistic
·  Summative assessment

 

Summative Assessment

·  Ten objects or illustrations that have a variable that will change are set up for observation

·  Student visits each item and verbally presents answers as to how each object will change (identifying variable) and predict the change (the classroom baby chicks’ weights will change week to week) M02-S3C4-01, 02

·  Student will choose one of the 10 objects to monitor and measure changes throughout the day, then record observations in main lesson book W02-S3C2-01

·  Student will write the events of change in sequential order W02-S1C2-02

 

Rubric

Concern -

Able to identify variable and make predictions as to amount (weight, height, size) of change less than 50% accuracy  M02-S3C4-01, 02

Able to list observations less than 50% accuracy  W02-S3C2-01

Able to list observations in sequential order less than 50% accuracy W02-S1C2-02

  

Progressing -

Able to identify variable and make predictions as to amount (weight, height, size) of change 50%-89% accuracy M02-S3C4-01, 02

Able to list observations 50%-89% accuracy W02-S3C2-01

Able to list observations in sequential order 50%-89% accuracy W02-S1C2-02

 

Mastered -

Able to identify variable and make predictions as to amount (weight, height, size) of change 90%-99% accuracy M02-S3C4-01, 02

Able to list observations 90%-99% accuracy W02-S3C2-01

Able to list observations in sequential order 90%-99% accuracy W02-S1C2-02

Excels –

Able to identify variable and make predictions as to amount (weight, height, size) of change 100% accuracy M02-S3C4-01, 02

Able to list observations 100% accuracy W02-S3C2-01

Able to list observations in sequential order 100% accuracy W02-S1C2-02

Third Grade Language Arts

(To swallow or not to swallow)

 

Reading 03

Strand 3: Comprehending Informational Text

Concept 3: Persuasive Text

PO 1: Distinguish fact from opinion in persuasive text (e.g., advertisements, product labels, written communications).

PO 2: Identify persuasive vocabulary (e.g., emotional words) used to influence readers’ perspective.

 

Writing 03

Strand 3: Writing Application

Concept 6: Research

PO 1: Paraphrase information from at least one source (e.g., internet, reference materials).

 

Resources

·  persuasive texts

·  advertisements

·  food labels

·  paper

·  pencils

·  musical instruments

·  large tag boards

·  paints

·  markers

 

 Day 1

Teacher

·  Facilitate inquiry based discussion on what persuasion is and why it is used

·  Distribute a persuasive text on a attending a great summer camp; Camp Swallow

·  Instruct students to read text making mental note on what words are used to entice consumers

·  Divide students into project groups

·  Instruct students to create a song or poem based on the claims the text makes (e.g., “No moms, no dads, no rules to follow, just sweet desserts, all day to swallow”) to be presented the next day

·  Instruct students to list words in their main lesson books that make him or her wish to attend the camp

Student

·  Participates in discussion on persuasion verbal/ linguistic, interpersonal
·  Reads persuasive text, takes mental notes on persuasive words verbal/ linguistic
·  Works in group practicing cooperative learning strategies interpersonal
·  Participates in peer group creating song or poem for future presentation musical/rhythmic
·  Writes list of words that are persuasive verbal/ linguistic
 

Day 2

Teacher

·  Facilitate presentation of songs or poems

·  Instruct children to return to the groups and make up a persuasive verbal advertisement to attend a function (e.g., party, carnival, theme park)

·  Instruct groups to create an illustrated advertisement to accompany the verbal presentation

·  Homework: for next days lesson, instruct children to find resources at home or library (e.g., magazines, Internet, brochures) that advertise an event or function they would like to attend

 

Student

·  Presents song or poem with project group, musical/rhythmic, body/kinesthetic
·  Participates in creating verbal advertisement and illustrated accompaniment, visual/spatial
·  Homework: uses resources to find an event or function he or she would like to attend, verbal/ linguistic, intrapersonal
 

Day 3

Teacher

·  Instruct students to use the resource he or she found at home (sighting source) to write in their own words what the event or function could be like (collect papers for review)

·  Distribute advertisement printed off Internet, product labels (cereal boxes, frozen dinner boxes, etc,) and instruct students to identify persuasive words

·  Homework: student writes a brief description of what he or she thought about the all school festival with special emphasis on persuading a friend to attend or not; some facts about festival must be included.

Student

·  Using resources writes in own words what an event or function may be like mentioning source of advertisement verbal/ linguistic, intrapersonal
·  Views advertisements and product labels and identifies persuasive vocabulary, visual/spatial
·  Homework: writes persuasive description, interpersonal, intrapersonal
 

Day 4

Teacher

·  Facilitate presentations of persuasive festival descriptions

·  Instruct class to identify what is fact or opinion after listening to descriptions

·  Instruct students to find a partner and illustrate, write, sing or orally present a persuasive advertisement that is part fact and part opinion

·  Facilitate presentation of advertisements, class to identify what is fact or opinion

 

Student

·  Reads persuasive descriptions and receives feedback, verbal/ linguistic, body/kinesthetic
·  Participates in listening and identifying persuasive vocabulary, visual/spatial
·  Collaborates with partner in creating an advertisement, interpersonal
·  Presents advertisement, body/kinesthetic, musical/rhythmic
·  Identifies fact or opinion in presentations with class, interpersonal
 

Day 5

Teacher

·  Review persuasive vocabulary, review weeks activities with emphasis on students identifying their favorite aspects

·  Facilitate summative assessment and review main lesson books

 

Student

·  Participates in review and identifies personal favorite aspects, intrapersonal
·  Summative assessment

 

Summative Assessment

·  Distribute packet of three items; one advertisement, one product label, and one written communication (simple, descriptive letter)

·  Instruct students to circle the persuasive vocabulary used to influence the reader’s perspective R03-S3C3-02

·  Distribute written communication with facts and opinions, instruct students to underline facts, circle opinions R03-S3C3-01

·  From classroom resource (magazines, books, brochures) instruct children to find information about a place to visit and report (paraphrase) in their own words the information they found, acknowledging the source of information (e.g., In the Fun City brochure it shows...) W03-S3C6-01

 

Rubric

Concern –

Able to identify persuasive vocabulary in texts less than 50% accuracy R03-S3C3-02

Able to distinguish between fact and opinion in persuasive texts less than 50% accuracy R03-S3C3-01

Able to paraphrase information from reference source less than 50% accuracy W03-S3C6-01

 

Progressing –

Able to identify persuasive vocabulary in texts 50%-89% accuracy R03-S3C3-02

Able to distinguish between fact and opinion in persuasive texts 50%-89% accuracy R03-S3C3-01

Able to paraphrase information from reference source 50%-89% accuracy W03-S3C6-01

Mastered –

Able to identify persuasive vocabulary in texts 90%-99% accuracy R03-S3C3-02

Able to distinguish between fact and opinion in persuasive texts 90%-99% accuracy R03-S3C3-01

Able to paraphrase information from reference source 90%-99% accuracy W03-S3C6-01

Excels –

Able to identify persuasive vocabulary in texts 100% accuracy R03-S3C3-02

Able to distinguish between fact and opinion in persuasive texts 100% accuracy R03-S3C3-01

Able to paraphrase information from reference source 100% accuracy W03-S3C6-01

 

Third Grade Mathematics

(The hands of time...)
 

Mathematics 03

Strand 4: Geometry and Measurement

Concept 4: Measurement-Units of Measure - Geometric Objects

PO 2: Tell time with one-minute precision (analog).

 

Note: Previously in the year the students have recited verses and participated in action oriented songs with body kinesthetics representing a clock. They are familiar with the rhythms of the year, the months, the weeks, the days, the hours, the minutes. They have learned about the origins of time keeping and made water clocks, candle clocks and sundials from ancient cultures.

 

· Resources

·  paper

·  scissors

·  pencils

·  circular templates

·  brads

·  hour/minute hands

·  large clock

·  time handouts

·  main lesson books

 

Day 1

Teacher

·  Daily recitation of verses, poems and songs that describe time (e.g., Time Rhyme, ‘Round and Round’)

·  Demonstrate how to make a clock with 5 marks between each hour mark

·  Distribute supplies for making clock

·  Guide and assist children in placement of hour numbers and lines for minutes

·  Review the 60 minutes in and hour concept, count all sixty minute lines, and count by fives to sixty

Student

·  Recites and memorizes daily verses, visual/spatial, body/kinesthetic, musical/rhythmic
·  Observes and listens to demonstration on crafting the paper clock, visual/spatial, verbal/ linguistic
·  Makes clock with precision and care to get the minute marks in correct position, body/kinesthetic, visual/spatial
·  Participates in review of clock (analog) concepts, verbal/ linguistic
 

Day 2

Teacher

·  Large clock with distinct minute hands is placed on the wall; review minute hand movement

·  Distribute handout with space for recording starting time and stopping time of activities

·  Tell students the class will frequently be writing down the time activities start and stop; student is to write it in the space provided, underlining the minutes

·  The last activity of the day is to refer to the time sheets and move the hands of the paper clock to the times stated (practice)

 

Student

·  Observes and participates in minute hand movement review, verbal/ linguistic
·  Throughout the day, observes and records start and stop time of activities, logical/mathematical
·  Participates in manually moving the hour and minute hand of paper clocks to correct position referring to the time log done during the day, body/kinesthetic
 

Day 3

Teacher

·  During mental math activities: give word problems that have a start/stop time and students calculate minutes passed

·  Play game; children represent the hours and hands of a giant clock. A student states a time and a classmate must move the hands  (children) to the correct position

·  Distribute handout with stated times

·  Instruct children to move the hands of their clock to the correct position

·  Homework: to record the time of their birth, supper time, bed time, arise time, depart for school time

Student

·  Calculates minutes passed in word problems, logical/mathematical
·  Participates in clock game, body/kinesthetic, interpersonal
·  Participates in clock/time exercise, visual/spatial, logical/mathematical
·  Homework: records required times, developing ‘Know Thyself’,  intrapersonal
 

Day 4

Teacher

·  Instruct students to draw five, 3 inch clocks (using classroom templates) in their main lesson books and to demonstrate the 5 different times he or she gathered at home

·  Consistently ask students for the time (throughout the day)

·  Hand out sheet with analog clocks that model a specific time

·  Instruct students to write the time that is represented on the clock in the space provided

 

Student

·  Draws precise circles for clocks, adds hours and draws hands of clock in the correct position, visual/spatial, logical/mathematical
·  Participates and answers when asked to state time of day, verbal/ linguistic, logical/mathematical
·  Identifies the time on the clock model and records it in numerical notation, logical/mathematical
Day 5

Teacher

·  Review skills and concepts of how to tell time

·  Administers summative assessment and review main lesson book

 

Student

·  Participates in review, verbal/ linguistic
·  Summative assessment

 

Summative Assessment

·  Student is asked to respond verbally with the correct time with one- minute precision when presented with a clock (analog) modeling different times (10 different times) M03-S4C4-02

 

Rubric

Concern- 

Able to tell time to the minute less than 50% accuracy M03-S4C4-02


Progressing-

Able to tell time to the minute 50%-89% accuracy M03-S4C4-02


Mastered-

Able to tell time to the minute 90% -99%  accuracy M03-S4C4-02

Excels-

Able to tell time to the minute 100% accuracy M03-S4C4-02
Fourth Grade – Language Arts

(World View....)
Reading 04

Strand 1: Reading Process

Concept 4: Vocabulary

PO 5: Determine the meanings, pronunciations, syllabication, synonyms, antonyms and parts of speech of words by using a variety of reference aids.

Writing 04 

Strand 2

Concept 6

PO 1: Use capital letters.

PO 2: Punctuate ending of sentences.

PO 10: Use resources to spell correctly. 

PO 11: Use paragraph breaks to indicate an organizational structure.

PO 12: Use the following parts of speech correctly in simple sentences: nouns, action verbs, personal pronouns, adjectives, conjunctions.

Resources

· dictionary

· thesaurus

· map of Arizona

· pencil and paper

· atlas

· word walls

· colored modeling clay

Day One

Teacher

· Review how words are arranged in alphabetical order in dictionaries and a thesaurus

· Ask students for words from other cultures that are used in the English language; i.e., clogs, skis, siesta.. Ask students for the spelling of the word; write the word on the chalk board 

· Instruct students to look the words up in the dictionary for correct spelling and note what part of speech is indicated in the dictionary

· Distribute papers written the previous week and instruct students to choose ten words from their writing and replace them with new words, using a thesaurus, submit paper with old word and new word

· Facilitate game of “Gobbledeegook”; verbally give five words with a high degree of difficulty in spelling and meaning; student must look word up in dictionary for correct spelling, syllabication, part of speech and meaning of word. Player must then find 5 words that are gobbledeegook and be prepared to present words for a new round of play

Student
· Participates in review and word inquiry, verbal/ linguistic
· Works with dictionary, logical/mathematical
· Uses the thesaurus to find word replacement, verbal/ linguistic 

· Plays word game, visual/spatial, verbal/ linguistic
Day Two

Teacher
· Distribute revised papers 

· Ask students to contribute words from their papers (words from thesaurus) 

· The entire class is asked to clap out the syllables of that word 

· Facilitate game of “Fastest Draw”; teacher states a word from revised papers, players must stand as soon as they find an antonym or synonym: first to stand goes to chalkboard and draws picture clues of synonym or antonym; other players must guess the word 

· Review pronunciation guide in dictionary 

· Divide class into groups, give each group a list of five vocabulary words with difficult pronunciations and obscure meanings

· Instruct groups to figure out pronunciation and definitions

· Facilitate groups dramatizing one of the words

· Assign homework; Students research where their family immigrated from or history of tribal migration; bring to class any objects, songs, poems or clothing  from their tribe or country of origin  

Student
· Participates in thesaurus word review, interpersonal
· Claps out the syllables, body/kinesthetic
· Plays “Fastest Draw”, verbal/ linguistic, visual/spatial, interpersonal 

· Participates in review of pronunciation guide, interpersonal
· Looks up words in dictionary, verbal/ linguistic, visual/spatial
· Works in vocabulary/pronunciation skill group, intrapersonal verbal/ linguistic
· Dramatizes one of the dictionary words, body/kinesthetic, interpersonal
· Homework: works with family in achieving homework requirements interpersonal, intrapersonal
Day 3

Teacher

· Facilitate class sharing of family immigration or migration

· Present an atlas as another reference aid

· In atlas, help students find countries of origin

· Facilitate students in sharing items from country of origin

· Organize students into groups of same or close areas of origin

· Instruct students to find rivers, mountains, borders of countries, anything else of interest from country or place of origin

· Review paragraph construction with game of “Give Me a Break” (teacher reads a piece of literature twice through; second time through, when players think there should be a paragraph they must state “Give me a break!”)   

· Instruct students in writing assignment; three paragraphs, an introductory paragraph, content and closing paragraph (rough draft), topic: country or place of origin, i.e., land features, language, specialization  

Student

· Participates in class stories of immigration, verbal/ linguistic, interpersonal
· Learns to use atlas reference, finds countries of origin, logical/mathematical, interpersonal
· Explores atlas with group, visual/spatial, logical/mathematical 

· Shares items from country of origin with class, interpersonal, verbal/ linguistic
· Begins writing assignment, intrapersonal, verbal/linguistic
Day 4

Teacher

· Instruct students to proofread paragraphs - check for capitalization, punctuation, spelling, and complete sentences, underline parts of speech: nouns in blue, verbs in red, adjectives in purple, adverbs in orange, conjunctions in yellow and prepositions in green

· Instruct students to give the paper to a classmate to proofread, use dictionaries or word walls to check spelling and parts of speech. Are the paragraphs in logical order?

· Facilitate students clay sculpting of familial country of origin. 

· Assign writing work: “Bug’s Journey”, a short story about a bug moving across the clay sculpture and what the bug encounters along the way, i.e., what mountains and rivers he crossed, etc. Instruct students to make use of an atlas, dictionary, thesaurus; paragraphs must be organized into introduction, content body and conclusion of story.

Student
· Participates in proofreading, interpersonal, verbal/ linguistic
· Proofreads peers papers (e.g., underlining, capitalization, punctuation), verbal/ linguistic/ interpersonal
· Writes short story using reference aids, interpersonal, verbal/ linguistic, visual/spatial
Day 5

Teacher

· Facilitate sharing of  “Bug’s Journey” writing, instruct students to peer review; are paragraphs clear in organization of story?

· Facilitate Summative assessment and review main lesson books.

Student
· Participates in Bug’s Journey sharing of story and peer evaluation, intrapersonal, interpersonal
· Summative assessment

Summative Assessment
· Instruct students to use the thesaurus and dictionary to find synonyms and antonyms for five of the words in the story, the Bug’s Journey R04-S1C4-05

· Hand out paper with 10 words to be looked up in a dictionary and a thesaurus. Student must look up pronunciation, (pronounce the word correctly to the teacher) clap the syllables, give meaning of the word, and name the part of speech R04-S1C4-05

· Write a short essay with topic; if you lived in the country your family immigrated from, describe what it would be like? How would you be different? Instruct students to use correct sentence structure, spelling, punctuation, parts of speech, capitalization and grammar. Essay must have at least five clear and distinct paragraphs indicating beginning, middle and conclusion. Use resources to check spelling. W04-S2C6-01, 02, 10, 11, 12,

Rubric 

Concern – 

Able to write a complete simple sentence with proper punctuation, capitalization and correct use of parts of speech less than  50% accuracy W04-S2C6-01, 02, 12

Able use a reference aid (dictionary, thesaurus, atlas) to determine correct spelling, meanings, pronunciation syllabication, synonyms, antonyms, and parts of speech  less than 50% accuracy R04-S1C4-05 W04-S2C6-010

Able to use paragraph breaks indicating organizational structure less than 50% accuracy W04-S2C6-011

Progressing – 

Able to write a complete simple sentence with proper punctuation, capitalization and correct use of parts of speech  50%-89% accuracy W04-S2C6-01, 02, 12

Able use a reference aid (dictionary, thesaurus, atlas) to determine correct spelling, meanings, pronunciation syllabication, synonyms, antonyms, and parts of speech 50%-89% accuracy R04-S1C4-05 W04-S2C6-010

Able to use paragraph breaks indicating organizational structure 50%-89% accuracy W04-S2C6-011

Mastered – 

Able to write a complete simple sentence with proper punctuation, capitalization and correct use of parts of speech  90%-99% accuracy W04-S2C6-01, 02, 12

Able use a reference aid (dictionary, thesaurus, atlas) to determine correct spelling, meanings, pronunciation syllabication, synonyms, antonyms, and parts of speech 90%-99% accuracy R04-S1C4-05 W04-S2C6-010

Able to use paragraph breaks indicating organizational structure 90% - 99% accuracy W04-S2C6-011

Excels –

Able to write a complete simple sentence with proper punctuation, capitalization and correct use of parts of speech  100% accuracy W04-S2C6-01, 02, 12

Able use a reference aid (dictionary, thesaurus, atlas) to determine correct spelling, meanings, pronunciation syllabication, synonyms, antonyms, and parts of speech 100% accuracy R04-S1C4-05 W04-S2C6-010

Able to use paragraph breaks indicating organizational structure 100% accuracy W04-S2C6-011

Fourth Grade - Mathematics

(A beautiful area, a strong perimeter)

Mathematics 04

Strand 4: Geometry and Measurement

Concept 4: Measurement – Units of Measure, Geometric Objects

PO 8: Determine the perimeter of simple polygons.

PO 9: Determine the area of squares and rectangles.


PO 10: Differentiate between perimeter and area of quadrilaterals.

Resources

· paper

· pencil

· rulers

· yardsticks

· tape measures

· scissors

· border material

· saws

· hammers

· flowers

· seeds

· shovels

· rakes 

Day 1

Teacher
· Instruct students to jog around the playground fence

· Review perimeter and demonstrate how to measure a perimeter 

· Lead class in inquiry of  “Why we need perimeter measurements”

· Demonstrate usefulness with discussion about fences for yards, animals, farms, building lots, rooms for furniture, etc.

· Divide students into groups of four - designate a scribe

· Send the students back outside with tape measures, paper and pencil and measure the perimeter of the playground, garden, goat pen, etc.

Student

· Jogs around perimeter of playground, body/kinesthetic
· Participates in discussion about perimeter, verbal/ linguistic
· Works in groups measuring school perimeters, interpersonal, logical/mathematical
Day 2

Teacher

· Instruct students to draw a pastel picture of what is inside one of the perimeter measurements from yesterday, i.e., chickens in the pen, vegetables in the garden

· Instruct students to label each side of the perimeter drawings with the correct lengths of measurement

· Direct students to exchange papers with a classmate and total all the sides to obtain the perimeter

· Discuss designing several small flower gardens for the school. Designate the sights for the gardens and garden groups. Draw a design for garden with borders and placement of flowers and seeds. Use natural materials from the area, such as rocks and logs for the border, use perimeter measurements in the design
· Show class how to measure width and length and use multiplication to obtain measurement of area (review that area can be in inches, feet, yards, etc.)
· Instruct class to calculate area of flower gardens and check other groups for correct calculations
· Facilitate calculations of mulch or soil needed per area
· Facilitate the building of borders, preparation and planting of flower gardens
Student

· Draws what is contained in the perimeter, visual/spatial, 

· Labels and calculates perimeter drawings, logical/mathematical
· Designs and draws gardens using perimeter calculations, visual/spatial, 

· Measures length and width for area, logical/mathematical, visual/spatial
· Calculates area and amount of soil or mulch needed for area, visual/spatial, logical/mathematical
· Participates in building, preparing and planting gardens, interpersonal, , logical/mathematical, body/kinesthetic
Day 3

Teacher

· Review regular polygon shapes and point out shapes of gardens and rooms at the school (visual aids)

· Designate groups and instruct groups to measure the school rooms and calculate the areas in square feet for new flooring in the future. 

· Assign homework: students are to measure as many square and rectangular rooms or other regular polygon shapes at home and calculate the perimeter for all shapes  and calculate the area for quadrilaterals

Student

· Participates in review of polygons logical/mathematical, visual/spatial
· Measures rooms in groups, visual/spatial, interpersonal
· Does homework, logical/mathematical, visual/spatial
Day 4

Teacher

· Review homework

· Facilitate group discussion of what vocations use the concepts of area and perimeter on a daily basis (builders, architects, interior decorators, farmers, etc.)

· Instruct students to create a skit to show what they would be doing in their job or home using these measurements and concepts

Student

· Participates in review of polygon perimeters quadrilateral areas

· Discusses vocations with peer group using cooperative learning strategies, interpersonal, verbal/ linguistic 
· Creates and performs skit for class, body/kinesthetic, verbal/ linguistic, visual/spatial
Day 5

Teacher

· Administers assessment and reviews main lesson books.
Student

· Performs assessment
Summative Assessment

· Distribute cardboard figures of simple polygons (squares, rectangle, triangle)

· Determine the perimeter using rulers M04-S4C4-08 

· Instruct students to find the area for the squares and rectangles M04-S4C4-09

· Give each student an area in the school (four can be in one room and start at different walls) and determine perimeter and area M04-S4C4-08, 09

· Differentiate between perimeter and area M04-S4C4-10

Rubric:

Concern – 

Able to measure, differentiate and determine perimeter and /or area for any figure less than 50% accuracy M04-S4C4-08, 09, 10

Progressing –

Able to measure, differentiate and determine perimeter and/or area of figures between 50% and 89% accuracy M04-S4C4-08, 09, 10

Mastery – 

Able to measure, differentiate and determine perimeter and/or area of figures 90% to 99% accuracy  M04-S4C4-08, 09, 10

Excels – 

Able to measure, differentiate and determine perimeter and/or area of figures 100% accuracy M04-S4C4-08, 09, 10

Grade Five – Language Arts

(Ancient India)

Reading 05

Reading Strand 2 – Comprehending Literary Text

Concept 1 – Elements of Literature

PO 1. Identify the components of a plot. 

PO 2. Identify the theme of a literary selection.

PO 4. Analyze how a character’s traits influence that character’s actions.

Writing 05

Writing Strand 3 – Writing applications

Concept 5 – Literary Response

PO 1. Write a reflection to a literature selection.

PO 2.  Write a book report or review that identifies the: main idea, character, setting, sequence of events, conflict/resolution.

Note: The students have been studying the cultural traditions of India including mythology, music, art, dance, foods, clothing, etc. These activities are integrated throughout the day.

Resources

· Copy of Rama and the Monkey God for each student

· Paper, pencil

· Costumes for dramatization

Note: As a previous activity: students have read through chapter 13 the previous week.

Day 1

Teacher

· Facilitate dramatization of prediction for the next chapter. Students should portray character traits in play acting

· Lead class discussion on creating a short story with nondescript characters and how a plot may unfold differently as character traits are added  

· Instruct students to write a short story with an unfolding plot line but not a conclusion, the characters should be non descript

Student

· Participates in dramatization of possible outcomes in story content verbal/ linguistic, body/kinesthetic, logical/mathematical
· Participates in skill building: plot changes as character traits change, interpersonal
· Writes short story with inconclusive plot ending and non descript characters, verbal/ linguistic
Day 2

Teacher

· Instruct students to exchange day one’s short story assignment with a classmate 

· Instruct students to predict author’s conclusion and then proceed to filling in character traits and have the plot come to a logical conclusion based on personalities or character traits the students give them

· Discuss the importance of the component parts of a plot, i.e., the introduction, build up, conclusion 

· Read sections of two different literary selections Rama and the Monkey God and Gilgamesh  

· Ask students to identify main theme of stories and plot components

Student

· Participates in prediction, fictional character building and plot conclusion in literature, logical/mathematical, verbal/ linguistic
· Listens to and participates in discussion on theme and plot components, verbal/ linguistic
· Identifies plot components, logical/mathematical, verbal/ linguistic
Day Three

Teacher

· Read selections from Siddhartha

· Instruct students to write short essay on how they felt when Siddhartha left his protective home 

· Facilitate sharing essays with class, students identify feelings reflected

· Homework: instruct students to write a poem, topic: leaving all you know behind, (keep in mind Siddhartha leaving home)

Student

· Listens to story, intrapersonal, verbal/ linguistic
· Writes reflective essay, interpersonal 

· Participates and identifies classmates reflections of story, intrapersonal, logical/mathematical
· Writes homework poem, intrapersonal
Day Four

Teacher

· Further the reading of Siddhartha 

· Facilitate class discussion and analyze how Siddhartha’s character traits and environment lead up to his finally becoming a Buddha  

· Lead class in sharing of reflective poems homework 

· Proofread and enter poems in main lesson book beside the picture of Buddha

· Facilitate recitation of Veda  (students have been reciting the Veda for 3 weeks)
· Assign review on the Veda, students must identify main idea or theme, character, setting, sequence of events and conflict resolution

Student

· Listens to story, verbal linguistic

· Analyzes character traits of Siddhartha and his environment; how they relate to the resolution of story and the unfolding of plot, intrapersonal, interpersonal, 

· Shares reflective poem with class and enters poem into main lesson book, verbal /linguistic, visual/spatial 

· Recites Veda, verbal/ linguistic, body/kinesthetic 
· Writes review on Veda, verbal/ linguistic, intrapersonal
Day Five

Teacher

· Facilitate sharing of reviews; students are to check classmates work for correctness of  main idea, character, setting, etc.

· Administer summative assessment and review main lesson books.

Student
· Participates and presents his review interpersonal, verbal/ linguistic 


· Summative assessment

Summative Assessment

· Write a book report on Rama and the Monkey God and identify the main idea, plot, characters, and their traits, describe how the characters influence the plot R05-S2C1-01, 04; W05-S3C5-02, 

· Students read one of the Krishna tales and identify the theme R05-S2C1-02

· Students write a short essay or poem on the feeling Krishna portrayed in the tale they chose to write about, i.e, brave, fierce, compassionate, angry, and how these traits influenced his actions. W05-S3C5-01

Rubric:

Concern 

Able to identify the plot, character traits, main idea and describe how the character traits influence the outcome or plot  less than 50%  accuracy R05-S2C1-01, 04; W05-S3C5-02

Able to identify theme less than 50% accuracy R05-S2C1-02

Able to write a reflective poem or essay less than 50% accuracy W05-S3C5-01  

Progressing-

Able to identify the plot, character traits, main idea and describe how the character traits influence the outcome or plot 50% - 89% accuracy  R05-S2C1-01, 04; W05-S3C5-02

Able to identify theme 50% -89% accuracy  R05-S2C1-02

Able to write a reflective poem or essay 50%-89%  accuracy 

W05-S3C5-01  

Mastered –

Able to identify the plot, character traits, main idea and describe how the character traits influence the outcome or plot 90∞-99% accuracy  R05-S2C1-01, 04; W05-S3C5-02

Able to identify theme 90%-99% accuracy R05-S2C1-02

Able to write a reflective poem or essay 90%-99%% accuracy  

W05-S3C5-01  

Excels-

Able to identify the plot, character traits, main idea and describe how the character traits influence the outcome or plot 100%  accuracy R05-S2C1-01, 04; W05-S3C5-02

Able to identify theme 100% accuracy R05-S2C1-02

Able to write a reflective poem or essay 100% accuracy W05-S3C5-01  

Fifth Grade – Mathematics

(plane rays)
Geometry 05

Strand 4: Geometry and Measurement

Concept 1: Geometric Properties

PO 1: Recognize regular polygons.

PO 5: Draw points, lines, line segments, rays and angles with appropriate labels.

PO 7: Classify triangles as scalene, isosceles or equilateral.

Resources

· paper 

· pencils and colored pencils

· rulers

· protractors

· journal

· main lesson books

Day 1

Teacher

· Discuss the meaning of the word “geometry” - earth measure; present the origin of geometry in Egypt and Babylonia and its use in land surveying over 4000 years ago

· Review the names of six regular polygons: square, rectangle, equilateral triangle,  hexagon, octagon and pentagon

· Divide into four groups; Instruct students to explore and write a definition of a regular polygon; class will choose most logical definition

· In main lesson books: instruct students to write definition of polygon as decided by the class and draw and label each of the six geometric shapes in different colors with colored pencils

· Facilitate journal entry  “What was most significant to you in class today?”

· Homework: Find examples of these geometric shapes at school, home, driving in the car, in church, in nature, ancient cave dwellings, pottery and weaving, etc.

Student

· Participates in geometry discussion and review, verbal/ linguistic, logical/mathematical
· Works cooperatively in group defining polygon, interpersonal, logical/mathematical
· Works in main lesson books; writes definition of polygon and artistically draws each shape, verbal/ linguistic, visual/spatial         

· Journal work, intrapersonal
· Locates examples for homework, visual/spatial
Day Two

Teacher

· Class discussion – sharing results of homework of regular polygon search

· Form drawing in main lesson book – draw a quadrilateral; continue drawing smaller and smaller quadrilaterals inside the first one until it can get no smaller. Use a different color pencil for each quadrilateral

· Review points, lines, line segments, rays and angles

· Demonstrate vertex and diagonal

· Instruct students to mark four points on a piece of construction paper; be sure no three of them are in a line; use rulers to draw lines to the points. Instruct children to identify shape  

· Discuss three types of triangles

· Lead kinesthetic activity of same height children making an equilateral triangle, children of different heights making scalene and isosceles triangles, continue activity with lengths of string 

· Instruct students to define and draw an equilateral triangle, scalene triangle and isosceles triangle in the main lesson book

Student

· Discusses homework findings (geometric shapes), interpersonal 

· Draws quadrilaterals colorfully and artistically in form drawing book, visual/spatial
· Measures quadrilateral, logical/mathematical, visual/spatial
· Participates in review and explores triangles, logical/mathematical, visual/spatial, body/kinesthetic
· Enters drawings and definitions in main lesson book, visual/spatial
Day Three

Teacher

· Further presentation of point, line and plane 

· Facilitate activity: classroom floor is the plane, students are the points and a string is the line, delineate line segments with tape, other students label the parts 

· Review angles with students and do similar activity with bodies and strings but students now make angles and label: vertex, ray, point, line segments

· Lead class in writing a definition of angle using the term ray

· Lead exploration: where are angles in the world and how are they used? e.g.  physical body bends over 45 degrees, surveyors, navigators, meteorologists

· Demonstrate and review drawing  three types of angles; obtuse, right and acute

· Instruct students to experiment drawing angles and label parts

Students

· Participates in lesson on point, line and plane, verbal/ linguistic, logical/mathematical
· Participates in classroom kinesthetic activities logical/mathematical
· Participates in definition of an angle and in exploration intrapersonal
· Draws angles and labels angles, logical/mathematics, visual/spatial
Day Four

Teacher

· Distribute Origami paper

· Guide students through folding objects, i.e., cranes, hats, tables

· Instruct students, while making folds to identify different triangles, angles and find the points, vertexes, lines, etc. 

· Demonstrate straight and vertical angles 

· Instruct students to draw a picture and use a specific color for all angles 
Student

· Makes origami figures visual/spatial, logical/mathematical
· Identifies triangles and angles, names parts, logical/mathematical
· Participates in demonstration of more angles, verbal/ linguistic
· Draws picture with color specific angles, visual/spatial, intrapersonal
Day Five

Teacher

· Present further angle review 
· Instruct students to draw angles, triangles and regular polygons
· Instruct students to name and fully label the geometric figures
· Summative assessment and review of form drawing lesson books.
Students

· Participates in angle review and concept work, verbal/ linguistic
· Draws angels, triangles and polygons, label parts and name, visual/spatial. logical/mathematical
· Assessment, body/kinesthetic
Summative Assessment

(Written test and physically descriptive assessment)

· Draw five polygons using a ruler name the geometric form M05-S4C1-01

· Draw an obtuse, a right and an acute angle M05-S4C1-05

· Draw a point, line, ray, plane and angle , label each part M05-S4C1-05

· Draw an equilateral triangle, isosceles triangle and a scalene triangle M05-S4C1-07

Rubric

Concern –

scores less than 50% accuracy on assessment  M05-S4C1-01, 05, 07

Progressing –

scores 50-89% accuracy on assessment  M05-S4C1-01, 05, 07

Mastered – 

scores 90-99% accuracy on assessment  M05-S4C1-01, 05, 07

Excels – 

scores 100% accuracy on assessment  M05-S4C1-01, 05, 07

Grade Six  - Language Arts

(Special report from Mount Olympus...)

Reading 06

Strand 3: Comprehending Informational Text

Concept 1: Expository Text  

PO. 1 Restate the main idea and supporting details in expository text

PO. 2 Summarize the main idea and critical details of expository text

PO. 9 Draw valid conclusions about expository text 

Writing 06

Strand 2:  Writing Components

Concept 1: Ideas and content

PO 1: Use clear focused ideas and details to support the topic.

PO 3: Develop a sufficient explanation and exploration of the topic.

PO 4: Include ideas and details that show original perspective.

Resources

· colored pencils

· paper

· map of Greece

Note: Students have been singing Greek songs, learning Greek dances and playing recorder songs Greek cultural studies are integrated throughout the day 

Day 1

Teacher

· Review mythical study of Greek gods and goddesses

· Guide class through creating a family tree of the Greek gods and goddesses

· Instruct students to choose one of the deities and write an outline of the gods/goddesses life 

· Draw an accompanying picture in main lesson book

· Homework: write a summary of deities life using the outline

Student

· Reviews Greek gods and goddesses, verbal/ linguistic 

· Create family tree, visual/spatial, verbal/ linguistic  

· Writes outline, verbal/ linguistic, logical/mathematical 

· Draws god or goddess, visual/spatial
· Achieves summary homework, verbal/ linguistic
Day 2

Teacher

· Display a map of Greece: describe the geography  

· Discuss how the geography contributed to Greece's development as a group of individual city states

· Recount a tale of a Spartan boy's life

· Hand out texts on Spartan and Athenian development, (life conditions, citizen caste, social systems, etc.)

· Instruct students to read and prepare to restate in "character", the details of these citizens lives at the theme dinner, (at the Greek theme dinner students will dress as a Spartan, Athenian, mythical god or goddess, Greek food is served and the students perform cultural music)

· Facilitate peer discussion on choice of character and costumes

Student

· Views map of Greece, visual/spatial
· Participates in class discussion, interpersonal, verbal/ linguistic
· Listens to story of life as a Spartan boy, verbal/ linguistic
· Reads expository texts, prepares to restate, verbal/ linguistic  

· Participates in peer discussion and collaboration, interpersonal
Day 3

Teacher

· Introduce the development of governing forms in Greece, i.e., oligarchy, monarchy, democracy

· Facilitate role-play of differing forms of government (how do the citizens respond?, what are pros and cons?) 

· Lead a class reading on the development of governing styles in Athens and Sparta

· Direct students to list important details of each governing style and what they believe would be the outcome of each governments rule

· Instruct students to write a short story from a citizens viewpoint while living under the governmental conditions: explain and explore in story the details, give ideas of change

Student

· Participates in class lesson, interpersonal, verbal/ linguistic
· Characterizes in role-play, visual/spatial
· Participates in class reading, verbal/ linguistic
· Lists important information; draws conclusion, visual/spatial, logical/mathematical
· Writes essay, verbal/ linguistic, intrapersonal
Day 4

Teacher

· Facilitate reading of short stories from previous days writing

· Facilitate students restating what readers main idea was and state details that supported the story 

· Instruct children to draw conclusive pictures in there main lesson books; topic: living under oligarchy, monarchy, democracy

· Homework: prepare dish for Greek theme dinner 

Student 

· Listens to peers stories, interpersonal, intrapersonal
· Restates main ideas, supporting details, verbal/ linguistic
· Draws conclusive pictures in main lesson book, visual/spatial, body/kinesthetic
· Prepares for Greek dinner and role-playing, interpersonal
Day 5

Teacher

· Facilitate Greek theme dinner 

· Administer assessment and review main lesson books.

Student 

· Participates in Greek dinner, interpersonal, body/kinesthetic
· Summative assessment

Summative Assessment

· At Greek dinner ask student to restate information and details from the given texts R06-S3C1-01

· Distribute expository texts on Greek city/state life : Student is to read and summarize main idea, give details and give a valid conclusion of Corinthians or Thebans life from textual information R06-S3C1-02, 09

· Student is to write a story of his modern day life under the current governing style. 

· Instruct students to explain their position and explore the topic; use clear ideas and details to support personal perspective W06-S2C1-01, 03, 04

Rubric

Concern -

Able to restate detail of life as a Greek city/state citizen  less than 50% accuracy R06-S3C1-01, 02, 

Able to summarize main idea, give critical details and express a valid conclusion in written work less than 50% accuracy R06-S3C1-02, 09

Able to use focused ideas and details to support topic, explain and explore original perspective with clear ideas and details  less than 50% accuracy W06-S2C1-01, 03, 04 

Progressing-

Able to restate detail of life as a Greek city/state citizen 50%-89% accuracy  R06-S3C1-01, 02 

Able to summarize main idea, give critical details and express a valid conclusion in written work  50%-89% accuracy  R06-S3C1-02, 09

Able to use focused ideas and details to support topic, explain and explore original perspective with clear ideas and details  50%-89% accuracy  W06-S2C1-01, 03, 04 

Mastered -

Able to restate detail of life as a Greek city/state citizen 90%-99% accuracy R06-S3C1-01, 02, 

Able to summarize main idea, give critical details and express a valid conclusion in written work  90%-99% accuracy  R06-S3C1-02, 09

Able to use focused ideas and details to support topic, explain and explore original perspective with clear ideas and details 90%-99% accuracy  W06-S2C1-01, 03, 04 

Excels – 

Able to restate detail of life as a Greek city/state citizen  100% accuracy  R06-S3C1-01, 02

Able to summarize main idea, give critical details and express a valid conclusion in written work l00% accuracy  R06-S3C1-02, 09

Able to use focused ideas and details to support topic, explain and explore original perspective with clear ideas and details 100% accuracy  W06-S2C1-01, 03, 04 

Grade Six Mathematics

(Olympic Games)

Mathematics 06

Strand 2: Data Analysis, Probability and Discrete Mathematics

Concept 1: Data Analysis

PO 3: Interpret simple displays of data including double bar graphs, tally charts, frequency tables, circle graphs, and line graphs.

PO 4: Answer questions based on simple displays of data including double bar graphs, tally charts, frequency tables, circle graphs and line graphs.

PO 5: Find the mean, median, mode, range and extreme values of a given numerical data set.

Resources

· javelins

· graph paper

· meter and centimeter 

· pencil

Day One

Teacher
· Take students to the outdoor playing field 

· Review the history of the Greek Olympics from fifth grade studies

· Facilitate practice of throwing the javelin to demonstrate to the 5th grade 

· Divide students into pairs, the person who throws the javelin will then measure the next throw, in meters and centimeters

· Instruct students to record the measurement of the throw

· In the classroom review bar graphs

· Guide students in making a chalkboard bar graph with names and the length of the days throws

Student

· Participates in review, verbal/ linguistic
· Practices the form and beauty of the javelin throw, body/kinesthetic
· Measures in meters and centimeters the throws, logical/mathematical
· Designs a bar graph with class, logical/mathematical
Day Two 

Teacher

· Review the bar graphs

· Return to field to demonstrate again for the fifth grade the javelin throw - remember the form is as important as the distance

· Divide into groups of two, return to the field

· After javelin is thrown a teammate measures the throw

· Return to class; leave fifth grade to practice

· Show an example of a double bar graph

· Instruct students to individually interpret data and design a double bar graph with the distance from today and yesterday

· Have each student ask a question of another student from data on his graph

Student

· Participates in review, interpersonal
· Throws javelin, body/kinesthetic
· Measures distance, logical/mathematical, body/kinesthetic
· Views demonstration of double bar graph, visual/spatial
· Designs double bar graph, logical/mathematical, visual/spatial
Day Three

Teacher

· Review double bar graphs

· Return to playing field to demonstrate the long jump for the fifth grade

· Divide into groups again, instruct students to measure long jumps for each other 

· Return to classroom

· Demonstrate a simple example of a frequency chart

· Write all data from the long jump on the chalkboard 

· Instruct students to create a frequency table with the information 

Student 

· Participates in review, verbal/ linguistic, interpersonal
· Demonstrates the long jump, body/kinesthetic
· Measures the jump, logical/mathematical
· Views example of frequency chart, visual/spatial, logical/mathematical
· Creates frequency table , visual/spatial
Day Four

Teacher

· Discuss mean, median, mode, range and extreme values; give examples

· Instruct students to use their frequency tables to compute data

· Compute the mean, median, mode, range and extreme values of your numerical data

· Divide students into groups 

· Instruct students to discuss how this type of data analysis would be used, in what settings

Student

· Participates in lesson, verbal/ linguistic, logical/mathematical
· Computes mean, median, mode, range and extreme values, logical/mathematical
· Divides into groups, interpersonal
· Discusses use for data type, interpersonal, logical/mathematical, visual/spatial
Day Five

Teacher

· Instruct students to team up with a fifth grader on the playing field for relay runs

· Instruct students to take turns timing each other

· In classroom, write data on blackboard

· Review circle graphs and line graphs

· Ask half the class to create a circle graph and the other half to create line graphs

· Facilitate sharing graph results

· Administer assessment and review main lesson books.

Student

· Runs with peer, body/kinesthetic, interpersonal
· Times run with peer, logical/mathematical, visual/spatial
· Creates circle graphs and line graphs, logical/mathematical
· Summative assessment

Summative Assessment

· Handout written assessment of different graphs with data: student is to answer interpretation questions M06-S2C1-03, 

· Student is to answer questions based on graph information M06-S2C1-04

· Computation of mean, mode, median, range and extreme values M06-S2C1-05

Rubric

Concern -


 Able to interpret graph data and answer related questions less than 50% accuracy  M06-S2C1-03, 04

Able to calculate mean, mode, range and extreme values less than 50% accuracy  M06-S2C1-05

Progressing – 

Able to interpret graph data and answer related questions 50%-89% accuracy  M06-S2C1-03, 04

Able to calculate mean, mode, range and extreme values  50%-89% accuracy M06-S2C1-05

Mastered - 


Able to interpret graph data and answer related questions  90%-99% accuracy -M06-S2C1-03, 04

Able to calculate mean, mode, range and extreme values  90%-99% accuracy M06-S2C1-05

Excels –

Able to interpret graph data and answer related questions 100% accuracy -M06-S2C1-03, 04

Able to calculate mean, mode, range and extreme values 100% accuracy M06-S2C1-05
D.  Monitoring of Program of Instruction

Presentation of the Program of Instruction to teachers:  At specific in-house training sessions, the Program of Instruction, including integration of state standards, will be presented in detail by the School Administrator and Administrative Committee. When teachers are hired informational packets containing the following will be distributed:  a copy of the curricular emphasis from the charter, curriculum samples, state standards for the grade, assessment samples and rubrics and tracking forms for mastery of state standards. The Teacher’ Contractual Agreement will include a statement of assurance that the curriculum taught will be in alignment with the State standards for the grade level.

Training:  Methods of instruction will be outlined and trainings will cover Waldorf educational approaches and Multiple Intelligence theory and applications, as well as other approaches such as inquiry, thematic and project based learning, integrated arts and multicultural approaches, Marshall Rosenberg’s non-violent communication, and multi-age classroom management. The school will prioritize the recruiting and hiring of teachers with experience in Waldorf education and knowledge of Multiple Intelligence Theory. For teachers who are not yet trained in Waldorf education there will be intensive training and mentoring by the Administrative Committee as well as the referral to summer Waldorf teacher-training programs such as those offered by the Rudolf Steiner College in Sacramento. Funding for professional education and training is budgeted (attachment H). Teachers are expected to continue the process of educating themselves as evidenced by any of the following – professional organization memberships, continuing classes in higher education, work toward advanced certification, and regular seminar attendance.  Partnerships with educational institutions such as the Prescott based Waldorf training program ARRTEC (Arizona Red Rock Teacher Education Center), Yavapai Community College (See letter of support), NAU (workshops with Martha Brady, M.I. specialist- see letter of support) and local public and charter schools will be sought out to share resources and bring guest lecturers and trainers on a regular basis. 

Monitoring of the Program of Instruction: The Administrator and Administrative Committee will oversee faculty performance in implementing the program of instruction and integrating of state standards. Regular visits to the class, checking lesson plans, teacher supervision and mentoring, monitoring student assessment data and tracking forms, and Faculty Council meetings will be the tools used to monitor implementation of the program of instruction and progress of the teachers’ performance. Also an evaluation of all student sub-groups will be made to determine that they are achieving. The weekly Faculty Council meetings will provide a forum for continual monitoring throughout the school year and will provide guidance and support for the teachers.  There will be initial self-improvement goals set at the beginning of the school year that will be updated based on a mid-year performance review.  At the end of the year there will be a performance summary that will include the results from supervisors’ observations as well as parent and peer feedback.

Monitoring students’ mastery of performance objectives: The class teacher will be responsible for tracking each student’s progress in reaching state performance objectives. The teacher may track the progress through portfolio/main lesson book review, summative assessments, and testing, hands-on activities/demonstrations, written materials, verbal responses and observations. The teacher will be responsible for keeping clear and accurate records for each student including the date the performance objective was introduced and the date that mastery was demonstrated. The teacher will provide on-going instruction and review to those who have not yet mastered the performance objective until all students in the class have shown mastery.

Students may be divided into small groups based on the need for further instruction/practice until they have demonstrated mastery level.

Sample Tracking Form

Monitoring student’s progress toward mastery of state standards:

Reading

First Grade


                                                   Name of Student

	
	Clark
	Gable
	Liv
	Tyler
	Betty
	Davis
	Tom  
	Jerry 
	Daisy

	S1-C2


	
	
	
	
	
	
	
	
	

	PO 1


	
	
	
	
	
	
	
	
	

	PO 2


	
	
	
	
	
	
	
	
	

	PO 3


	
	
	
	
	
	
	
	
	

	PO 4


	
	
	
	
	
	
	
	
	

	PO 5
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	PO 8


	
	
	
	
	
	
	
	
	


 Directions: The date the objective is introduced to the class is written under the performance objective code and the date mastered at 90%-99% is written under the student’s name.

E. Special Education

Delivery Models: The school will comply with all state and federal mandates, and will provide eligible students with disabilities a free appropriate education (FAPE) in the least restrictive environment (LRE). To assist students with his or her abilities, special education will be offered. Our delivery model is based on the following principles:

Special education services will be provided in an Inclusive setting as much as possible and appropriate. Keeping LRE in mind, students will not be pulled out for the Resource program unless decided by the IEP team to do so. The Resource pull-out approach would be helpful to students who may have severe behavioral issues, easily distracted by stimuli in the classroom, inability to discriminate and organize auditory information which interferes with success in the regular classroom, or those with severe cognitive delays. Pull out may be brief or long enough to teach learning strategies so that student is successful in the regular classroom, if that is best for the student.

Students will receive Resource support/instruction while remaining in their regular classroom. The rationale is that it is considered best practice, eliminates stigma, students feel included, not excluded and have better role models within the regular classroom. The Inclusion Model is best suited for those with Specific Learning Disabilities but it can be utilized for any other category of disability, (such as Other Health Impaired, mild Autism, Speech and Language Impairment, Mild Mental Retardation, Visual Impairment, Hearing Impairment) as long as it is of benefit to the student. 

Consultative Model allows the special education teacher to co-teach, collaborate, and consult with regular education teachers. Some students need little bit of accommodation and/or modification within their classroom to be successful. For example, the in the case of an autistic or A.D.H.D. student space would be provided in which there is reduced environmental stimuli and calming, sensory integration activities are provided. Specialized furniture/chairs would be considered (therapy balls to sit on, chairs that provide movement) to enable children to focus while receiving the necessary sensory input in appropriate ways. Consultative model allows special and regular classroom teachers to decide how to attain the IEP goals on the student’s IEP. Curricular, environmental, and particular needs of the student are considered, planned, and implemented. Observations, report of progress, and assessments of students will be done at least on quarterly basis, and shared with all concerned teachers.

To accommodate students who benefit from step-by-step (part-to-whole) instruction, the Mastery Learning Model will be utilized. This model allows the student to build on skills they may already have in place. Evaluations will be made to determine student’s learning styles, which will help teachers to understand if a student is a holistic learner or a part-to-whole learner.

Learning Strategies Model is good for those students who lack meta-cognition. This approach teaches students how to study, how to integrate new material with what they already know, how to monitor their own learning and problem solving, how to remember, and how to predict. It is appropriate to all students who can learn to apply these strategies to areas of the curriculum in the regular classroom.

The Behavioral Approach will be used to remediate by eliminating undesired behaviors and establishing desired behaviors. This approach is good for students who may be ADD or ADHD, or any other student where behavior needs to improve positively. The Psychotherapeutic Model takes into consideration student’s feelings, and it would benefit any student where emotional issues may interfere with their learning.

The Pedagogical Model supports the fact that the teacher is the most important component in helping students to learn. A “highly qualified” special education teacher will provide services to our students to assist them in their learning journey.

Multiple intelligence and multi-modal instructional approaches will be utilized to optimize the strengths of the student and to promote development in areas of challenge. For example if a child has a speech and language processing disorder, visual and kinesthetic teaching approaches would be emphasized along with activities for strengthening the auditory channel. Speech therapy will be provided by a qualified Speech therapist. Outsourcing will be utilized if necessary. (See Budget Attachment H)

Pre-referral, Child Find and Identification

Each new student will have his or her records reviewed by school personnel and a 45 day screening will be submitted to the Administrator by the class teacher.

This includes academics, communication, social/emotional, psychomotor skills, and vision and hearing tests. All kindergarten students will automatically be screened. 

If the screening indicates an area of concern there will be a follow up by the special education coordinator. A parent may also inform the school of concerns regarding his/her child. We will conduct Child Study Team (CST) meetings to discuss student’s needs and try interventions. The parent may request in writing that the school conduct an evaluation of the child’s abilities. Parents will be informed and documentation of all efforts to accommodate the student will be made. If a further evaluation is needed a written notice will inform the parents or guardians. Evaluations will be done with parent consent, and parents will be provided Procedural Safeguards/Parents Rights. The special education coordinator will make a referral for a full psycho-educational evaluation. 

IEP Development

If a child is found eligible for special education services an Individualized Educational Program (IEP) will be developed within the designated time period of eligibility determination. The IEP team will and must consist of the articulated personnel. A Meeting Notice and PWN will be given to parents to ensure adequate time for attendance. Joint decisions between the parent and the IEP team regarding an educational program for the child will be made in meetings. A written record of the decisions and required inclusions of the IEP will be made.

2. Training and Resources: Teachers will be trained by the special education and/or other specialized teachers to meet the needs of the students. Announcements of trainings such as the Outreach classes, SELECT classes, school-wide in-services, classes offered by the County Office of Education will be posted and shared with staff on a regular basis. 

It is important to our school that each child receives an appropriate education supported by well-trained faculty and personnel. Teachers will be trained in ways to accommodate students with special needs in the classroom, including effective, "best practice" approaches and curriculum modification. Trainings will include: IEP orientation and responsibilities and methods of adapting the instructional level, content, performance criteria and student assessments. Personnel will also be trained in and will comply with all confidentiality requirements. For additional trainings, we would make use of the Support Cadre through ADE and other resources available such as workshops, conferences and guest lectures.

3. Personnel and Duties: The school will contract with a teacher holding a special education certificate with at least 2-3 yrs. experience for the following services:

a) Designing a implementing a special education program in accordance and compliance with the federal law (PL 94-142), IDEA, and 504 civil rights laws.

b) Providing assessments and evaluations for students who are identified.

c) Organizing the I.E.P. meeting.

d) Providing and coordinating specialized services needed for students to meet I.E.P. goals and follow through with recommendations.

e) Training of teachers and on-going consultation work, including overseeing and implementing the Child Study Team.

f) Maintaining paperwork in the special education files.

g) Completing the mid-year and end of year census reports, and quarterly progress reports.

Other related service providers (e.g., school psychologist, speech therapist) would be contracted with as needed as determined by the I.E.P. meeting outcome. These providers would evaluate students, provide reports of results, teach students, provide progress, and be available for meetings and consultations with teachers.

4. Market Study: There are several agencies and professionals in the Verde Valley that are available as contracting service providers. Providers from Cottonwood and Camp Verde also serve Sedona. Inquiries to service providers prove sub-contracting their service is feasible in our operational budget. We have surveyed other charter schools of our size in the area and based our budget on their special education expenditures and by directly contacting professional service providers.
Based on our research here is a market study of possible Special Ed. service expenditures:

Special Education Teacher: $50 per hour- Sema Kelly, M.Ed. who is an experienced contractor with three area charter schools.

Speech Therapist: $40-$50 per hour- Cheryl Ryan, Speech Therapist who is an experienced contractor with area charter schools.

Speech Evaluation: $95- Cheryl Ryan

Occupational Therapist: $50-$60 per hour- Betsy Henry, Verde Valley Occupational Therapy Services

Physical Therapist: $50-$60 per hour- Sharon Winger, Physical Therapist who is an experienced contractor with area schools.

Psychologist: $75-$100- Kelly Murdock, School Psychologist who is an experienced contractor with area schools.

Psychological and I.Q. Testing: $450- Kelly Murdock

5) Detailed Business Plan

A. Business Description

1. Organization History: Beginning in early 2003 a group of Sedona parents began networking, researching, and observing at a variety of charter schools to develop a vision and philosophy for a new school. In March 2004 this group held a public meeting in Sedona to assess interest in a new Waldorf inspired charter school. A contact list was generated of the approximately seventy people in attendance. In the following weeks it was determined there was a need in this community for a new charter school. 

Out of the group attending the initial meeting, a core group of about thirty individuals; began meeting regularly to work on a new charter school initiative. A coordinating committee was formed and began the preparation of the Application for Charter with the Arizona State Board for Charter Schools. The group filed for non-profit corporate status on June 1, 2004 and became the Desert Star Community School Non-Profit Corporation. The Corporation received a Federal Employer Identification Number (73-1707110) on June 17, 2004. The initial corporate principals were, Bridget Van Block, Catherine Weld and Devin A. Mikles. In August of 2004 the application for charter was submitted and deemed incomplete, a unanimous decision was made in the fall of 2004 to reapply for a charter the next year. In May of 2005 the corporation began the application process for 501(c)(3) status. On June 3rd of 2005 corporate principal Devin A. Mikles resigned and was replaced by Tomas Winn. Changes in the initial Board will be reflected in our annual report, to be filed in October with the Arizona Corporation Commission. Background and fingerprint documentation of the current Board are being submitted with this application. In February of 2005 the Desert Star coordinating committee began preparations for resubmission of the charter. 

In the 2004 school year conflict at the Terra Rosa Waldorf Inspired Charter School escalated and it became clear that virtually the entire faculty and a majority of the student population would not be returning in the fall. It became uncertain whether the school would survive to reopen in the fall. Therefore in the summer of 2004 two local Waldorf teachers and a group of parents formed a temporary private school known as Gateway Independent School to serve as holding school until a new charter was approved. Gateway School originally planned to operate for the 2004-2005 school year only but added a second year of operation, 2005-2006, when the Desert Star charter application was not approved in 2004. Gateway School is operating out of the location secured by Desert Star School until our application for charter is approved. Gateway has obtained a Conditional Use Permit from Yavapai County, Desert Star School will follow the same process in applying for a new Conditional Use Permit. A preliminary review indicates the facility will meet all applicable Yavapai County fire and health codes.

2. School Description: For the first year Desert Star School will serve grades K-6.  This grade range was selected based on our survey of the local Waldorf community student needs and to provide continuity for the students currently being served by Gateway School. Grades will be combined as necessary for optimal class size and/or to encourage a multi-age experience in the classroom. Individual class teachers will be added as the school grows and all classes will have a maximum of 24 students whether they be combined or single grade classes. During the first year of operation the school may offer the following combinations of grades: K/1, 2/3, 4/5 and 6. The second year K, 1/2, 3/4, and 5/6 may be offered, the third year grades K, 1, 2/3, 4/5, 6 (see Attachment C). As class sizes grow and the budget allows individual grades will be separated and additional teachers hired.

a. Operating Schedule:

For the grades there will be 910 hours of instruction and 182 days of school per year, with a 45-minute lunch break and a 30-minute daily recess. There will be 546 hours of instruction for kindergarten with a 30-minute daily recess. Given that our hours of instruction exceed the minimum requirements, the school’s administration will design the school calendar to include time for the teacher’s to use half days for planning, trainings, work, etc.

The holiday schedule will be created to correspond to the local school district schedule, making an approximately ten month school year, beginning early August and ending the last week in May depending on the calendar year. 

Hours of Operation:

Grades 1- 6 hours of operation will be 8:30 am - 2:45 pm, Monday through Friday. Kindergarten hours will be 8:30 am - 12:00 pm, Monday through Friday.

Sample schedule for grades 1 – 6:

8:30 am - 9:00 am:
Greetings, circle time, combined grades 

9:00 am - 10:30 am:
Grade specific main lessons, specialty classes and multi-age instruction for those not in main lesson.

10:30 am - 11:00 am:
Recess/break

11:00 am - 12:30 pm:
Grade specific main lesson, multi-age instruction and specialty classes for those not it main lesson.

12:30 pm - 1:15 pm:
Recess/lunch

1:15 pm - 2:00 pm:
Multi age academic instruction and thematic projects

2:00 pm – 2:45 pm:
Physical education or arts

2:45 pm: 

Dismissal

Sample schedule for kindergarten:

8:30 am – 8:45 pm:
Arrival free-play,

8:45 am - 9:15 pm:
Circle - thematic songs, poems, movement activities, games
9:15 am -10:15 pm:
Painting, drawing, crafts, preparation of snack, free play
10:15 am - 10:45 pm:
Snack time

10:45 am - 11:15 pm:
Outside playtime, games, nature walk

11:15 am -12:00 pm:
Story and activities related to the story, e.g. language arts, math, drama, crafts
12:00 pm:

Dismissal

b. Facility Description: The entire lower level of the Church of the Nazarene, located at 55 Rojo Drive in the Village of Oak Creek, just outside of the city limits of Sedona will serve as the facility for Desert Star School This location provides the following amenities within a 3,925 total square foot indoor area; five classrooms, a large central, multi-age room, three storage areas, a large kitchen and two bathrooms with several stalls each; as well as at least 10 large folding tables, and approximately 60 folding chairs. During the start-up period we plan to remove two non-bearing walls (each wall that separates two classrooms) to create two larger classrooms, (see Church floor plan Appendix 7). The fifth classroom will be used as the school office. We have budgeted $4,000 for material costs for the removal of the walls and have received donations of labor from a local architect, contractor, carpenter and workers (See Verifiable Proof of Secured Funding) The Yavapai County Fire Inspector examined the space and approved the facility, pending installation of another fire door at the northeast corner of the building. The new door and handicapped accessible pathway was installed summer 2005 and has brought the space fully up to code for 122 children to occupy the school. 
Outside there is a large grass area, playground equipment and sand box, a paved basketball courts as well as a fenced garden and picnic area. The facility is handicap accessible and has ample parking. The school will be non-sectarian and has no connection to the church. The Pastor has agreed to lease the space to the Desert Star School for $2,000 per month including utilities. (Appendix 2).

c. Acquisition/Improvement Plan: We feel fortunate to have an appropriate location that fits well within our budget. The facility at the Church of the Nazarene has the square footage necessary to accommodate a maximum of 122 children, more than Desert Star School’s estimated enrollment through year three. However, in preparation for the school’s growth we will continue to research other available locations, as well as the expansion and build-out options at the church and the possibility of placing modular classrooms on open land or the large parking area at the Church of the Nazarene.

B. Detailed Business Plan – Marketing Plan

1. Customers Identified/Target Market: Many factors make it clear that there is a need for another choice in elementary education in the Sedona area at this time. The closure of Sedona’s Terra Rosa Waldorf Inspired Charter School in May of 2005 has left many families who value this type of education in need of a school. Gateway Independent School, a private Waldorf school, began in the 2004 – 2005 school year with 22 students and has grown to around 40 students in 2005-2006. Many of these children were displaced by the closure of Terra Rosa and their families are currently struggling to pay tuition. Therefore Gateway families are looking forward to approval of the Desert Star School charter although they will be informed that their child’s enrollment will not be guaranteed as Desert Star will follow admission procedures per State Statute A.R.S. 15-184. We have held four well-attended community outreach educational events in the past year and our email list of individuals interested in a new Waldorf inspired charter school has grown to over 100 names. Another factor indicating the need for more school facilities in this area is the fact that local Sedona public and charter schools are currently approaching capacity. There are long waiting lists for the elementary grades at the Sedona Charter School and, as stated in a May 27, 2005 article in the local newspaper The Red Rock News, the Sedona - Oak Creek School district is rapidly approaching it’s limit of 1,000 students for the two public schools and is looking at options for expansion, with enrollment in 2005 totaling 958 students. (Appendix 9)

Sedona is well known as a community “animated by the arts”; an integrated arts approach to education is consistent with the focus and values of the community. Both neighboring areas of Prescott and Flagstaff have been successful with Waldorf inspired charter schools. The high population growth in the area, the need for more educational choices and the style of education that Desert Star will offer will come together at an opportune time to serve the Sedona/Verde Valley community.

2. Market Potential: Desert Star School’s location is within a 15 to 20 minute drive to all parts of Sedona. It is also accessible to Rimrock, Lake Montezuma, Cottonwood, Cornville and Page Springs. The Terra Rosa School drew students from all these areas and reached a peak student population of about 140 children in 2003. Our targeted area, the Verde Valley, has seen significant population growth in recent years. The Yavapai County General Plan Info-Sheet (Appendix 8) sites Big Park, the area of our proposed school site, as experiencing a population growth of 73.4% from 1990 to 2000. Sedona has experienced an increase of 35.7% over the same time frame.

3. Advertising/Promotion Plan: Once the charter is granted, the Desert Star School Coordinating Committee will contact the families on our e-mail list and begin an advertising and public relations campaign to inform the community of our new school. We will target families in our community and within a 40-mile radius of our school, encompassing the entire Verde Valley area, Sedona and Oak Creek Canyon. 

Press releases and feature stories will be submitted to in the main local newspaper, the Red Rock News and to the weekly arts and entertainment publication, Kudos. A community-wide educational outreach program will be launched to familiarize the public with the school and it’s mission. This will include community events and informal gatherings for interested families. We will establish connections with various community organizations and distribute flyers and brochures to local businesses, realtors and to parents. Gateway School and Red Earth Waldorf Preschool (Appendix 12) are supportive of our charter process and are likely to provide potential students for Desert Star. They currently distribute fliers for us and will continue to do so. Also a sign will be made and placed at the school site, which and will give us visibility at the Church of the Nazarene.

While much of our community outreach will be relatively inexpensive, volunteer-run operations, we have budgeted $2,300 for start-up advertising and marketing costs. This includes signage, printing of brochures, flyers and advertising. We have in-kind donations for graphic design work, the creation and hosting of our school website as well as ongoing technical support (see Verifiable Proof of Secured Funding, Appendix 10). In addition to start-up funds we have budgeted $250 per month for school year one, $300 per month for year two and $360 per month for year three for this purpose as well. As time goes on we will determine if we have the results anticipated from our advertising plan and will adjust our plan and budget accordingly.

C. Management Plan

1. Organizational Structure: The Desert Star School corporate board will be composed of from three to nine principals as per the bylaws. The board will begin with three principals and grow once the charter is approved and preparations for the first year of school begin.

a. The founding Board members; Catherine Weld, Bridget Van Block and Tomas Winn collectively represent many years of experience, expertise and dedication. Catherine Weld has many years of administrative and teaching experience in Waldorf elementary schools. She is also a Waldorf remedial teacher and is in the process of obtaining certification in Special Education. Catherine will be our interim Administrator as well as a member of the Faculty. Bridget Van Block is experienced in working with non-profit organizations, fundraising and administration. She has initiated many successful projects and specializes in creating programs for intercultural exchange and multicultural education. Bridget is our Authorized Representative. Tomas Winn is currently a board member for two non-profit corporations and has many years of business experience as the owner/operator of a counseling/musical therapy business and owner of a construction company.  He has studied the philosophy of Rudolph Steiner extensively and trains teachers in Waldorf elementary and secondary schools nation-wide in counseling and musical therapy. Tomas is the third member of our initial Board.
The school Administrator in conjunction with the Administrative Committee will report to the board and be responsible for the day-to-day operations of the school. Catherine Weld will act as interim Administrator until a School Administrator is hired. The Desert Star corporate principals have acquired the business and legal support necessary to ensure the school will be operated in a fiscally sound manner. To address business management needs preliminary arrangements have been made with a bookkeeper for two local Charter Schools to assist in the financial management of the school. It has been determined that this person has appropriate experience in school finance and State and Federal regulations. In addition to our bookkeeper two local accountants have agreed to serve on our Advisory Board, one has extensive experience with non-profit corporations. Also, a local attorney, has offered two years of pro bono legal services (Appendix 3). 

b. Desert Star Community School Articles of Incorporation

Exhibit A

Amendment to Articles of Incorporation of Desert Star Community School

Article 2: Purpose.

Take out from line two “…including for such purpose…” until the end of article two.

Add in “ The specific purpose of the Corporation is to manage, operate, guide, direct and promote the Desert Star Community School.”

Article 4: Tax Exempt matters.

Take out from line 12 “(a) “ and from line 14 “or (b) by a corporation, …” until end of article four.

Article 6: Board of Directors.

Take out all off line 6.  “Devin A. Mikles…”

Add in “W. Tomas Winn:  70 Raintree Road, Sedona, Arizona 86336.”

Article 7: Known place of business.

Change mailing address to:  PO Box 4611, Sedona, Arizona, 86340

Article 11: Members.

Change to: “This Corporation shall have members. Privileges and powers vest and reserved to members shall be fixed by the bylaws.”

d. Corporate Bylaws

Desert Star Community School

Bylaws

Article 1

Offices

1.1 Principal Offices.  The Principal Office of the Corporation shall be in Yavapai County, State of Arizona.

1.2 Known Place of Business.  The Corporation shall have a known place of business and a statutory agent.  The known place of business may or may not be identical with the Principal Office.  The addresses of each of these offices may be changed from time to time by the Board of Directors.

Article 2

Board of Directors

2.1 Board of Directors.  The affairs of the Corporation shall be directed and conducted by the Board of Directors. The Board may delegate the management of the activities of the Corporation to others, so long as the affairs of the Corporation are managed, and its powers are exercised, under the Board’s ultimate jurisdiction.

2.2 Role.  Board members shall represent the students, parents, staff, and greater community when making decisions for and behalf of the Corporation.  Each Director shall bring their own expertise, experience and wisdom to benefit the School.

2.3 Purpose.  The purpose of the Board of Directors is to conduct and oversee the affairs of the Corporation in the establishment, financial management and on-going development of the charter school, Desert Star Community School. Activities of the Board shall include but not be limited to the following:  establishment of school policy, approval and monitoring of the school budget, establishment, termination, and compensation of contractual agreements with employees and contractors, leasing or purchasing property, development of long-term goals and objectives, stewardship of the school’s assets, and the fostering of fundraising and solicitations.

2.4 Number of Directors.  The number of Directors shall be not less than three or more than nine. The Board may fix the exact number of Directors, within these limits, by Board resolution or an amendment of the Bylaws.

2.5 Election of Board Members.  Board members are elected in a community based Board selection system by the entire membership of the Corporation (including parents, staff and Board members) at the time of the annual meeting of members. Persons eligible to serve as a Director may be nominated by any parent, staff or greater community member, including themselves.  Persons nominated by others shall be required to state their willingness to stand for election and to serve if elected. Nominations shall open sixty (60) to ninety (90) days before the election and close two (2) weeks before the election.  A schedule of filing dates shall be posted in the school and sent to the households of students prior to nomination period.

2.6 Nominating Committee.  The Nominating Committee will be formed consisting one member each from the current Board, the Parent Council and the Administrative Committee for a total of three (3) members. The Nominating Committee will actively solicit nominations sixty (60) to ninety (90) days prior to the election.  The Nominating Committee will compile scaling criteria for each open Board seat by using:  job descriptions of the open Board seats, skills/talents of the outgoing Directors, and the needs of the current Board. The Nominating Committee will support Board development by soliciting nominations in areas of need such as parent and faculty representation, finances, legal, business management, and fundraising. The Nominating Committee will interview nominees and compile a ballot list consisting of the three (3) most qualified nominees for each open seat.

2.7 Eligibility. To be eligible for Board membership an elected Director must have fingerprint clearance and an acceptable background check. In the event there are only three (3) Board members, one (1) shall be a faculty member and one (1) shall be a parent of a child who is enrolled at the school.  In all Boards larger than three (3) members, at least one (1) shall be a faculty member and two (2) shall be parents of children who are enrolled at the school.  At such time as any such Director who is a faculty member ceases to be a member of the faculty, he or she shall immediately also cease to be a Director.  At such time as any Director who is a parent ceases to have a child enrolled in the school, he or she shall immediately also cease to be a Director if there are less than two (2) parents on the Board.

2.8  Tenure.  The Initial Board that is formed prior to the operating of the School shall serve until the first election at which time they may become candidates and participate in the election process with new candidates. The first elected Board shall serve staggered terms, half being one (1) year and half being two (2) year terms, so that approximately half the positions are elected annually for two (2) year terms.  The Directors shall hold office until the expiration of their respective terms of office and until their successors have been elected and qualified, unless sooner removed by death, resignation, disqualification or otherwise.  At the end of a term a Director interested in serving a consecutive term may reapply and participate in the election process along with new candidates. 

2.9 Training.  The Board will ensure that each newly elected Director is provided with an orientation to the history, principles, goals and operations of the School within sixty days of their election. Board education and development will be

an on-going concern and responsibility of the Board. 

2.10  Resignation, Removal.  Any member of the Board may resign at any time by delivering a written resignation to the Board.  The term of any Director who misses more than two (2) regular, consecutive Board meetings without a valid excuse as determined by the remaining Directors shall automatically terminate. Board members may be removed by a petition procedure leading to a special election. The petition may be generated from the Board, staff, parents, or community members.  Petitions for removal of a Board member will not be accepted within ninety (90) days of a scheduled election. The petition shall have at least twenty five percent (25%) of the qualified voters within the school. If the petition meets the requirements, the Board must hold a special election within sixty (60) days of the petition submission date.  The election will be held solely to determine if the subject of the recall shall be removed from the Board.  Removal requires a minimum of fifty one percent (51%)of the voters who vote to vote in favor of removal

2.11 Vacancies.  A vacancy due to death, resignation, removal, disqualification or otherwise may be filled by appointment by the remaining Directors for the unexpired portion of the vacated term. The appointee is then eligible to stand for election for the vacant seat during the next regular election time.

2.12  Regular Meetings.  Regular meetings of the Board of Directors shall be held monthly on a date set by the first Board of Directors, with or without notice other than the notice provided in these bylaws, or by written resolution if said date is changed by an act of the Board of Directors.

2.13  Special Meetings.  A special meeting of the Board of Directors may be called by, or at the request of, any officer of the Corporation or by any two or more Directors.  The person or persons authorized to call such special meetings shall fix the time and place of special meeting, taking into consideration the proximity and convenience to all such affected board members.  Notice of such Special Meeting shall be in accordance with notice provisions set forth in these bylaws.  Robert’s Rules of Order shall prevail at all such meetings.

2.14  Annual Meetings.  Annual meetings of the Board of Directors shall be held each year on a date set by the Board of Directors and may be changed from time to time by the Board of Directors.  The purpose of the meeting shall be to elect officers of the Corporation and for the transaction of any other business that may come before the Board.

2.15  Notice.  Notice of any meetings provided under these By-laws shall be given at least five days prior to the date fixed for such meeting by written notice personally delivered or sent by mail or e-mail to the last known address, or e-mail address, of each director as shown in the records of the Corporation.  If delivered by mail, it is deemed delivered when deposited with the US Postal Service, properly addressed with postage prepaid.  If e-mailed, such notice shall be deemed delivered on the date it was sent.  Any Director may waive notice of any meeting by personally attending, unless such attendance is for the express purpose of objecting to the legality of such meeting.

2.16  Quorum.  The number of Directors necessary to constitute a quorum shall be a majority of the Directors.  If less than a majority attend said meetings, the meeting is deemed adjourned.  Every act of decision done or made by a majority of the Directors present at a meeting duly held at which a quorum is present shall be regarded as the act of the Board of Directors.

2.17  Compensation.  Directors shall not receive any stated or fixed salaries for their services, but by a resolution of the Board of Directors, a fixed sum and an expense allowance for attendance, if any, may be allowed for attendance at each regular, special and annual meeting, however nothing herein contained shall be construed to preclude any Director from serving the Corporation in any other capacity and receiving compensation therefore.

Article 3

Officers

3.1 Officers.  The officers of the Corporation shall be a President, a Vice President, a Secretary and a Treasurer.  The Board of Directors may elect or appoint such other officers, as it shall deem desirable.  Such Officers shall have authority and perform the duties prescribed from time to time by the Board of Directors.  Any two offices may be held by the same person, except the offices of President and Secretary.

3.2 Election and Term of Office.  The officers of the corporation shall be elected annually by the Board of Directors at the Annual Meeting of the Board of Directors, which shall be the first meeting of the Board following the annual membership meeting.  New offices may be created and filled at any meeting of the Board of Directors.  Each officer so elected shall hold office until the next annual meeting of the Board of Directors and until a successor shall have been duly elected and qualified.

3.3 Removal.  Any officer elected or appointed by the Board of Directors may be removed by a majority of the Board of Directors whenever in its judgment the best interest of the Corporation would be served thereby, but such removal shall be without prejudice to any contractual rights, if any, of the officer so removed.

3.4 Vacancies.  A vacancy in any office occasioned by death, resignation, removal, and disqualification or otherwise, may be filled by the Board of Directors at its next regular meeting, or a special meeting called for that purpose, for the unexpired portion of the term.

3.5 President.  The President shall be the principal executive officer of the Corporation   and shall in general supervise and oversee the business affairs of the Corporation.  He or she shall preside at all meetings of the Board of Directors.  He or she may sign, with the Secretary, or any other proper officer authorized by the Board of Directors, any contracts, deeds or other instruments which the Board of Directors have authorized to be executed, except in those cases where the signing and execution thereof shall be expressly delegated by the Board of Directors, or by these By-laws, or by statute to some other officer or agent of the corporation, and in general he or she shall perform all duties incident to the office of President and such other duties as may be prescribed from time to time by the Board of Directors.

3.6 Vice President.  In the absence of the President or in the event of his or her inability or refusal to act, the Vice President shall perform the duties of the President, and when so acting, shall have all the powers of, and be subject to all the restrictions upon the President.  Any Vice President shall perform such other duties as from time to time may be assigned by the Board of Directors.
3.7 Secretary.  The Secretary shall keep the minutes of all meetings of the Board of Directors; prepare and send all notices as provided in these By-laws, or as required by law; be custodian of the Corporate records and of the Seal of the Corporation; see that the Seal of the Corporation is affixed to all documents, the execution of which, on behalf of the corporation under its seal is duly authorized in accordance with the provisions of these By-laws; to keep a register of the mailing and e-mail addresses of each member of the Board of Directors; and, in general, perform all duties incidental to the office of Secretary and such other duties as from time to time may be assigned to him or her by the President or by the Board of Directors.
3.8 Treasurer.  The Treasurer shall have charge and custody of, and be responsible for, all funds and securities of the Corporation; receive and give receipts for monies due and payable and receivable to or by the Corporation from any source, and deposit all such monies in the name of the Corporation in such banks, trust companies or other depositories as shall be selected by the Board of Directors, and, in general, perform other such duties as from time to time may be assigned to him or her by the President or by the Board of Directors.
3.9 Assistant Secretaries and Assistant Treasurers.  The Assistant Secretaries and Assistant Treasurers shall, in general, perform such duties as shall be assigned to them by the Secretary or Treasurer, or by the President or the Board of Directors. 
Article 4

Action by Resolution

The Board of Directors may act, without convening a regular or special meeting, by written resolution signed by all of the members of the Board of Directors, and duly entered in the Corporate Records.

Article 5

Books and Records

The Corporation shall keep correct and complete books and records of accounts, and shall keep minutes of all proceedings of its Board of Directors and committees. All books and records of the Corporation may be inspected by any Director or member, or his or her agent or attorney, for any proper purpose at any reasonable time.

Article 6

Contracts, Checks, Deposits and Funds

6.1
Contracts.  The Board of Directors may authorize any officer or officers, agent or agents of the corporation, in addition to the officers so authorized by these By-laws, to enter into any contract or execute and deliver any instrument in the name of, and on behalf of, this Corporation, and such authority may be general of confined to specific instances.

6.2 Checks, Drafts, etc.  All checks, drafts or orders for payment of money, notes, or other evidences of indebtedness issued in the name of the corporation, shall be signed by such officer or officers, agent or agents of the Corporation and in such manner as shall from time to time be determined by resolution of the Board of Directors.  In the absence of such determination by the Board of Directors, such instruments shall be signed by the Treasurer or an Assistant Treasurer and countersigned by the President or Vice President of the Corporation.

6.3 Deposits.  All funds of the Corporation shall be deposited from time to time to the credit of the Corporation in such banks, trust companies or other depositaries as the Board of Directors may select.

6.4
Gifts.  The Board of Directors may accept on behalf of the Corporation any contribution, gift bequest or devise for the general purpose or for any specific purpose of the Corporation.

Article 7

Fiscal Year

The fiscal year of the Corporation shall end on December 31st of each year.

Article 8

Conflict of Interest

8.1 No undisclosed interests.  No member of the Board shall be interested, directly or indirectly, in any contract relating to the operations conducted by the School unless such contract is authorized by a majority of the Board members at a meeting in which the interested Board member is not present.  The fact and nature of such interest must be fully disclosed and known to the Board members present at the meeting at which such a contract can be authorized.

8.2 Disclosed interests.  No member of the Board shall vote on any questions in which they have a financial interest or on any question concerning their conduct.  In instances where the Board member has interests the Director must disclose this interest fully and promptly to the Board.  Application to abstain from voting due to conflict of interest must be made before the votes are cast by stating the reason to abstain.  The abstaining Director shall not be counted in determining either a quorum or a majority to the Board.

Article 9

Non-Liability of Board Members

Board members shall not be personally liable for the Corporation’s debts, liabilities or other obligations.

Article 10

Indemnification

The Corporation shall indemnify every Director and every officer, his heirs, executors, administrators, against all loss, cost and expense, reasonably incurred by him or her in connection with any action, suit or proceeding to which her or she may be made a party, by reason of his or her being or having been a Director or officer of the Corporation, including reasonable matters wherein he or she shall be finally adjudged in such action, suit or proceeding to be liable for or guilty of negligence, except to the extent such liability, damage or injury is covered by any type of insurance; however, this indemnification shall not cover any acts of gross negligence, willful misconduct or with fraudulent or criminal intent.  The foregoing rights shall be in addition to and not exclusive of all other rights to which such Director or officer may be entitled.   

Article 11

Membership

11.1 Members. The School’s members shall consist of the entire faculty, staff, Board members and parents or legal guardians of any student enrolled at the School. Membership is automatic when meeting the requirements above. Members are not required to apply for membership or pay dues. Membership is terminated when the member is no longer affiliated with the School in the above capacities. 

11.2 Role of Members.  The role of the members of the Corporation is to participate in the election or petitioned removal of Board members. This is the designated role of the membership unless the Board of Directors assigns another.  

11.3 Voting Rights. Each member entitled to vote shall be entitled to one (1) vote on each matter submitted to a vote of the members. Parents or legal guardians may vote with a maximum of two (2) votes per family. Biological parents are given the first priority to vote. If there is no voting 2nd parent, a stepparent may vote in his or her place.  Part-time teachers or school staff who work more than three (3) or more hours per week have voting rights.

Article 12

Meeting of Members, Elections

12.1 Annual Meetings of Members.  The annual meeting of the members of the Corporation shall be held each year in April on a date set by the first elected Board of Directors and may be changed from time to time by the Board of Directors.  The purpose of the meeting shall be to elect the members of the Board of Directors and for the transaction of any other business that may come before the membership.

12.2 Special Meetings.  Special Meetings of the members may be called by the Board President, the Board of Directors, or not less than one tenth of the members having voting rights.

12.3 Quorum. One tenth of eligible voting members of record shall constitute a quorum at such meeting.  If a quorum is not present at any meeting of members, a majority of the members present may adjourn the meeting.

12.4 Proxies. At any meeting of members, a member entitled to vote may vote by proxy executed in writing by the member.

12.5 Voting by Mail.  Where directors are to be elected by members, such election may be conducted by mail in such manner as the Board of Directors shall determine.

12.6 Election.  The election shall take place in April at the time of the annual meeting of members. The Nominating Committee will prepare ballots with a slate of up to three (3) candidates for each open Board seat.  Ballots will be distributed to all members one (1) week prior to the Election Day and will also be available at the School office during this time.  The School Administrator or a designee will receive any ballots prior to the Election Day and store them in a locked ballot box in his or her custody.  Votes received at the annual meeting of members will also be placed in the locked ballot box. Within two days of the end of the election the School Administrator and two (2) members of the Nominating Committee will count the votes and post the results within three (3) days of the election. 

12.7 Election Results. The candidates with the most votes shall be elected to the available seats.  In the case of a tie, there shall be a run-off election to be held within two (2) weeks.  In the case where seats are for partial terms, full-term seats shall be filled first by the candidate with the highest vote count, and then partial term seats in corresponding order from highest to lowest vote counts of candidates. Newly elected Board members will begin their term at the first scheduled Board meeting after the last day of the school year.

Article 13

Corporate Seal

The Board of Directors shall provide a Corporate Seal, which shall have inscribed thereon the name of the Corporation, the State of Incorporation and the Year of Incorporation.  Said seal shall be in the form impressed below.

Article 14

Amendment of Bylaws

These Bylaws may be amended or repealed and new Bylaws may be adopted by a vote of the majority of the Board of Directors.

Article 15

Dissolution

In the event of dissolution of the Corporation, no part of the Corporation’s assets shall inure to the benefit of, or be distributed to, any member of the Corporation.  The Board of Directors shall, after paying or making provision for the payment of all liabilities of the Corporation, distribute the remaining assets to such organization(s) operated for one or more of the purposes of the Corporation, or to such charitable or educational organization(s) as shall qualify as exempt under Section 501 (c) (3) of the Internal Revenue Code, as amended. 

CERTIFICATE

I, ______________________________________________, the duly elected, qualified, and acting Secretary of DESERT STAR COMMUNITY SCHOOL, an Arizona Nonprofit Corporation, do hereby certify that the above and foregoing are the Bylaws of this Corporation, duly and regularly adopted by the Board of Directors thereof, at a meeting duly and regularly called and held on the _______ day of _____________, 20____.  

In witness whereof, I have hereunto set my hand on this _____day of ________________, 20____.

2. Governance Structure

Philosophy and Vision: As a community-based school, our intention is to build a network of strong collaborative partnerships with students, families, teachers, administration, the Board of Directors and the greater community. We envision a school community that inspires our students to achieve their full academic and creative potential, our professional staff to the highest standards of excellence, innovation and continuing growth and our parent community to be active and involved. We value regular and clear communication, inclusiveness, integrity, collaborative leadership, and checks and balances. The goal of our governance structure is to maximize the participation of all constituencies within the school community while maintaining the organization’s ability to make decisions and operate effectively. All parents/guardians, school staff and Board members are voting members of the Desert Star Community School Non-Profit Corporation. The primary role of the membership is to elect the Board of Directors (see Bylaws 11.2). This serves to provide a check and balance to the Board of Directors and encourages full participation and ownership in the school. 

a. The Corporate Principals and governing body of Desert Star Community School are one and the same. The governing body of the school is the Board of Directors, which also functions as a Corporate Board. New Board members will become Corporate Principals of the non-profit corporation. 

b. Open Meeting Law:  Arizona’s Open Meeting Law governs all Desert Star Community School Board of Directors meetings. All Board meetings will comply with OML’s requirements for location, notice, agenda and minutes. Meetings will be open to the public and conducted using public meeting guidelines. Executive sessions must follow procedural requirements and qualify under the seven authorized reasons for holding an executive session. A majority of Board members constitutes a quorum.  A quorum of Board members will not discuss school business either in person, on the phone or electronically unless open meeting law procedures have been followed. The school will be structured so that there is not a quorum of Board Members on any school councils or committees that discuss school business. A Board member may not participate on school councils or committees when doing so would create a quorum.

c. Role of the Governing Body:

The role of the Board of Directors is to provide policy, financial and legal direction and oversight and to ensure the long-term financial viability of the Desert Star Community School. Financial responsibilities of the Board will include approval and monitoring of the annual budget, the stewardship of the school’s assets, the fostering of fund-raising through solicitation of donations and grants, and long term planning regarding school facilities. The Board will enter into and revoke all contractual relationships, including the hiring and firing of school personnel. Personnel decisions will consider the results of an annual, school-wide performance evaluation (see Personnel). In addition, the Board will conduct a yearly performance review of the School Administrator based on their job description, the results from the school-wide evaluation, and performance in relation to stated goals and objectives. The Board will adopt a policies and procedures manual and will continue to add to and refine this manual with input from the Administration and Faculty. The Board will give final approval to any proposed changes and additions to the school charter, bylaws, and policies and procedures. The Board is responsible for the school’s compliance with this charter. The Board is composed of elected representatives from the parent community, the Faculty and the greater community to ensure that all school stakeholders will be represented. The School Administrator will participate as a non-voting member.  

d. Establishment of and replacement of members of governing body:

Currently there are three corporate principals: a parent, a faculty member and a community member. Upon approval of the charter, an expanded foundational Board will be formed through a combined vote of the current Board, the Coordinating Committee and parents who have completed enrollment forms. Once the school is operating there will be a full election in April 2007 at which time foundational Board members may choose to run for re-election. Membership on the Board of Directors is established by the Board selection system as outlined in the school Bylaw 2.5. Board members will be elected by a vote of the entire school membership, including Board members, school staff and parents/guardians.

Replacement of Board members is specified in Bylaws 2.10-2.11. Board members are replaced at the end of their two year terms, unless re-elected, or when there is a vacancy due to resignation, removal, disqualification or death. Board members

may also be removed by a petition process followed by a special vote by the members of the Corporation. A majority vote will constitute removal. Board members participate in the school’s annual self-evaluation and improvement plan and feedback from this process may be used to determine if there is good cause to petition for removal. Governing body members who are employees of the school will resign from the Board if terminated or not re-hired as of the date of such action. Parent Board members whose children no longer attend the school will be replaced by a current parent to maintain representation. A Board member whose child graduates may choose to run for re-election as an outside community member. 

e. Organizational Flow Chart:
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Chain of Command

The Board of Directors is the Governing Body of the school. The School Administrator reports to the Board of Directors.  The Administrator supervises the Faculty and support staff and oversees the program of instruction.  The Administrator is the point source of leadership for day-to-day school operations. The Administrative Committee supports the Administrator in curriculum and faculty development and provides opportunities for collaboration regarding administrative issues. 

The Faculty Council supports faculty development and collaboration and the Parent Council helps to organize the parents’ efforts in support of the school.  Each group has responsibility for their own functions and accountability to other groups, forming an integrated system that works together to further the school’s mission and overall vision.  

Communication and Flow of Information
The School Administrator is responsible for designing and implementing effective communications systems. He or she is the contact to the State Charter Board, the Board of Education and the greater community. As indicated by the arrows, information will flow freely in both directions up and down the chain of command. The Board will hear reports from both the Administrator and the Faculty Council, who will then report back to the Faculty and Parent Council. The parent body will stay informed through Parent Council meetings as well as the school newsletter and/or website containing highlights from Board meetings and other pertinent information.

 The School will provide a written policy regarding the chain of communication for parent concerns and will describe in detail the procedures for communicating and finding resolution.  Parent concerns should be brought first to the teacher, then if necessary to the Administrator.  If the concern still has not been adequately resolved, the next step is to contact the Board of Directors. Parents may address Board members in writing, by phone or during a Board meeting’s “call to the public”. Information regarding communication flow will be given to parents in their registration/orientation packet. The policy will stress the importance of communicating directly with involved parties and will explain why direct communication is so important in establishing and maintaining a healthy school community. 

Organizational Structure of the School Community
Administrator
The Administrator provides leadership and oversees the day-to-day operations of the school. He or she follows through on Board directives and budgetary recommendations to manage the business operations of the school. The Administrator is responsible for the supervision and training of teachers and oversees the program of instruction. He or she takes a collaborative, consensus-building approach to leadership, establishing effective working relationships and strong lines of communication. The Administrator makes recommendations to the Board regarding personnel and policy issues and is responsible to the State for reporting and compliance. He or she hires and supervises the administrative staff. When the Administrator is out of the building the Faculty Chairperson shall be the responsible party within the school.

Administrative Committee

The Administrative Committee provides a means for on-going collaboration and communication between Faculty and Administration. Although the School Administrator is ultimately responsible for operational decision making, the Administrative Committee serves to provide input in an advisory role and supports the Administrator as needed. The Committee consists of two individuals initially: the School Administrator and the Faculty Chairperson. As the school grows or when the Committee determines it is needed, an additional teacher will be added for the ideal composition of three. The Administrator and the Administrative Committee work together in developing pedagogy, curriculum, and classroom policies, as well as the training and mentoring of teachers. The Administrative Committee meets regularly (at least 1x per semester) with the Board President and the Parent Council Chair to facilitate communication and address school wide needs and concerns. The Administrative Committee will assist the Administrator in developing and implementing an evaluation and improvement plan to ensure continuing growth and excellence in all areas of school functioning (see Personnel for description). 

Faculty Council

The Faculty Council consists of kindergarten, class teachers, specialty teachers, the Faculty Chairperson and Administrator. The Faculty Council meets weekly to address pedagogical issues, provide mentoring, study individual children, create integrated thematic curriculum, plan school-wide festivals and events, and to ensure continuing education, research and training for the teachers. Faculty Council meetings also provide an opportunity for the Administration to monitor the program of instruction and ensure the integration of State standards into Waldorf pedagogy. The Faculty Chairperson is elected each year by the Faculty to serve on the Administrative Committee. 

Parent Council
The Parent Council’s mission is to build a strong community for families and to inspire volunteerism and active involvement through regular meetings and ongoing fundraising and committee work. Parent Council meetings provide a means for parents to be informed on school issues, to offer their input and ideas as well as to raise concerns and parent initiatives.  The Parent Council includes all parents and guardians of children who attend Desert Star Community School.

The Parent Council steering committee consists of 1 - 2 elected parent representatives from each grade. At the beginning of each school year the parents from each class meet and elect their representatives. This group of representatives will organize meetings and elect a chairperson.
The Parent Council will also organize various committees to serve the school in areas such as assistance with fundraising campaigns, volunteer coordination, hospitality, facility development/maintenance, teacher and office support, and any other area of need. The Parent Council supports and organizes families in fulfilling volunteer time commitments in conjunction with the school’s parent participation agreement program (see Curricular Emphasis).
3. Personnel

a. What personnel will be needed:

i. Quantity and Title: 

a. Administrator: The first three years we have budgeted for a school Administrator who will also teach half time. The Administrator will teach in the classroom half of the day and the other half will focus on administrative duties. As the budget expands and more teachers are hired, the Administrator’s position will become full-time.

b. Faculty: Two full-time classroom teachers and a part-time kindergarten teacher will be hired for the first year. As class sizes expand and when the budget allows additional teachers will be hired (see attachment H).

c. Support staff and specialty teachers:
· One full-time Administrative Assistant

· One full-time teacher’s aide

· One part-time teacher’s aide/handwork teacher

· One part-time contracted foreign language teacher 

· Additional specialty teachers such as a music specialist, a eurythmy teacher, and additional teacher’s aides will be hired as needs and budgets expand.

ii.  Qualifications:

Administrator:  Persons applying for the position of School Administrator at Desert Star Community School should have at least two of the following:

a. More than eight years experience as a Waldorf school classroom teacher

b. A masters degree or Ph.D. in school administration or hours toward such a degree.

c. A masters degree or Ph.D. in education or hours toward such a degree.

d. Experience in school administration, preferably in a Waldorf school

e. Experience in personnel and/or business management

Administrator’s Duties:

a. Responsible for the program of instruction, including the integration of State standards into instruction, the curriculum’s alignment with the school’s mission State standards, Waldorf pedagogy and the analysis of student assessment data to improve and enhance instruction and curriculum.

b. Develops effective communications systems to ensure regular and clear communication within the school community and works directly with parents to address questions and concerns and facilitate problem solving.

c. Maintains current knowledge of State policies and laws that apply to charter schools, including NCLB and AZ learns. Applies that knowledge to ensure compliance. Oversees State testing procedures.

d. Responsible for fiscal and administrative operations of the school, including oversight of contracted services and supervision of the administrative assistant.

e. Investigates student misconduct and takes appropriate action in cases where suspension or expulsion are indicated.

f. Oversees the planning and conduct of extracurricular activities such as field studies, festivals, multi-cultural events, etc. to ensure appropriateness and safety.

g. Supervises the faculty and works collaboratively with the Administrative Committee on mentoring and training of faculty, developing curriculum, and the implementation of an annual on-going school wide self-evaluation and improvement plan.

h. Oversees the staff recruiting and hiring process.

i. Attends Administrative Committee meetings and Board meetings

Faculty: Persons applying for a position on the faculty at Desert Star Community School will meet the State requirements for a Highly Qualified Teacher as specified by NCLB. All teachers who are hired will have a Bachelors degree. During the initial screening process it will be determined if the prospective teacher’s credentials and experience are sufficient to meet the requirements for Arizona Highly Qualified Teacher Attestation by showing proof of one of the qualifications below: 

a. An advanced degree in the content area taught

b. The passing of a State academic subject matter test

c. National Board certification in the subject matter taught

Or a combination of skills and experience to equal a score of 100 on the Arizona HOUSSE Rubric

In addition to the above they will also have met one of the following 3 criteria:  

1) Rudolf Steiner teacher certification

2) Teaching experience in a Waldorf classroom

3) A commitment to enter a Waldorf teacher training program.

Faculty Duties:

a. Teach a Waldorf curriculum in alignment with the program of instruction,

mission and methodologies of the school 

b. Integrate State standards into the curriculum

c. Assess students for mastery of performance objectives and track student’s progress

d. Keep accurate records of student progress and assessments

e. Provide remediation and advanced learning opportunities for students using available classroom resources, volunteers, peers, and individualized programs 

f. Attend trainings and continuing education classes related to the program of instruction

g. Integrate teaching styles, philosophies, and methodologies outlined in the curricular emphasis into daily lessons

h. Attend weekly Faculty Council meetings and participate in peer mentoring, child studies and planning of school-wide themes and special events

i. Teach in multi age classroom settings

j. Prepare lesson plans for teaching grade specific main lessons for students

Teacher’s Aide: Person’s applying for a position as a teacher’s aide should have one of the following:

a. A Bachelor’s Degree

b. Paraprofessional Certification

Administrative Assistant: Persons applying for a position of Administrative Assistant at Desert Star Community School should have at least one of the following:

a. Experience as an administrative assistant with references

b. Experience on other school staffs 

c. Background or higher education in business or office management

3.b Plan for recruiting, hiring, training, and evaluation:

Recruiting: After the first year in which the Board of Directors and the Coordinating Committee will recruit and hire staff, the Administrator will oversee the recruiting of faculty and administrative staff. Each applicant for hire will submit a letter of introduction and a resume to include educational and employment experience and three references with addresses and telephone numbers. Thorough interviews will be conducted and references will be checked to insure high professional standards. 

Statement of Assurance

Personnel policies and procedures will comply with applicable federal and state regulations, such as those relating to labor, civil rights, and nondiscrimination.  Employment practices will not be influenced by or affected by an applicant’s race, color, religion, gender, national origin, age disability, sexual orientation or any other characteristic protected by law. The Desert Star Community School will make reasonable accommodations for qualified individuals with known disabilities, unless to do so would result in undo hardship. This policy governs all aspects of employment, including selection, job assignment compensation, discipline, termination and access to benefits and training.

Hiring: The hiring and application procedures will be overseen by the Administrator, who, in conjunction with the Administrative Committee forms a hiring committee. The hiring process will include an interview by the hiring committee and teaching observations when possible. The Administrator will then submit a recommendation to the Board for final approval. All personnel hired by the school shall be fingerprinted as a condition of employment pursuant to ARS 15-512 and 15-183F.

Training: When employee is hired they will be oriented and trained by the Administrator. They will be given all pertinent forms and documents, including a copy of the charter, state standards for their grade level, school policies, etc. The teachers will be introduced to the Program of Instruction and Curricular Emphasis during initial orientation. On-going training and support will take place during weekly Faculty Council meetings and also through teaching observations and mentoring. Desert Star will also offer educational experiences through partnerships and a new community outreach guest lecture series in which experts will be brought in to give lectures and workshops on pertinent educational concepts. In addition funds have been budgeted so teachers may apply for additional training in the form of seminars, workshops and/or classes. 

Evaluation and Improvement Plan: All staff members, along with other members of the school community, will participate in an annual evaluation and improvement plan overseen by the Administrative Committee. This plan will evaluate all school staff, Board members, and council and committee members through a feedback solicitation form that is distributed to all members of the school community at mid-year. Preliminary self-improvement goals will be set at the beginning of the school year and will be re-evaluated at mid-year when the collected evaluation data is given as feedback. At the end of the school year there will be a school wide assessment to determine if goals have been met and self-evaluation performance summaries will be presented within the respective school groups. The Faculty’s performance review evaluations will also include classroom observations by the Administrator or an appointed senior faculty member. Personnel recommendations and decisions will consider the documented results of this evaluation plan. To avoid a conflict of interest, when a member of the committee is the subject of an evaluation they will refrain from participating and the remaining committee members will conduct the evaluation.

D. Financial Plan

1. Start up costs

a. Narrative and Time line:

Based on research and projections, Desert Star Community School expects to incur costs in the range of $45,000.00 to $50,000.00 during the school start up period. (see Attachment G for a detailed description of start-up expenses) The Corporation has collected cash donations, cash pledges, property donations and “in kind” services as well as securing two private loans from our community of supporters to meet these expenses. (see Verifiable Proof of Secured Funding appendix 10 for a detailed listing of start-up resources) 

The organization has also secured a school location that supports our budget and meets our immediate needs (see Appendix 2). This location has been improved and is currently housing the interim private school, Gateway Independent School, comprised of around 40 potential students. Since the closing of Terra Rosa School, those at Gateway and in the larger community have expressed the need for a new charter school, as the private school option is not financially feasible for most local families.

One of our corporate principals will serve as interim Administrator and is currently one of three teachers at Gateway school. We already have posted a listing to recruit teachers on a Waldorf community website and have spoken to the Administrator of the Waldorf Teacher Training College in California. Also we have been in contact with qualified Waldorf teachers, some of whom were employed previously at the Terra Rosa School and have expressed interest in Desert Star. 

The Corporate principals and the Coordinating Committee have brought together committed and dedicated families, professionals, and supportive community members along with a networking email list of around 100 people. Many of these individuals are willing to volunteer time and resources toward the school’s start up effort as well as on-going development. During our charter application research we have established contacts with future suppliers of services and goods that will help provide a strong foundation for a successful school. 

Once a charter is awarded, the following time line will be used in preparation for the 2006/2007 academic school years. The majority of preparation will be a joint effort of the Board of Directors, our interim Administrator, the Coordinating Committee and volunteers. The timeline period begins January 18, 2006 and ends July 15, 2006

January  

We will announce to the community that our charter has been accepted via our email list and by sending press releases to local news media. We will distribute information on the new Charter School via the Red Earth Waldorf Preschool and Gateway School. Our school website will be updated with immediate and future plans. Fundraising will begin and continue through the opening of the school. Applications for available seed money, PCSP and other grants will be submitted. School literature (brochures, enrollment packets, etc.) will be printed. Private homes will be used as office spaces during the January to June period. A February Board of Directors meeting and elections will be arranged and notice posted in order to expand our Board. Informational community meetings will be held locally for interested families. 

February
Student enrollment will begin and we will use the strategies listed in the Detailed Business Plan–Advertising/Promotion Plan section to create an effective enrollment campaign. We will begin to hold regular informal gatherings and invite interested families from the community to share information on the new school. The interim Administrator will work on the school curriculum and forms needed for the school year. The Board of Directors meeting and election will be held and a schedule will be set for future meetings. The Board of Directors will form a hiring committee and a committee to draft the Policies and Procedures manual for the school. We will expand internet and newspaper job listings for staff positions. The application process will begin for Conditional Use Permit; Tenant Improvement Permit from Yavapai County and other needed permits.
March

Prospective staff will be interviewed and contractual agreements will be signed. The interim Administrator will form a committee to draft a student/parent handbook. Work will continue on the Policies and Procedures manual. Student enrollment and community outreach will continue. We will continue to improve and update our website.
April

Staff interviews and student enrollment campaign will continue. We expect to have hired the school faculty, Administrator and administrative assistant by the end of this month. Fingerprinting will be processed and all required paperwork will be submitted. The 2005/2006 school calendar year will be set up.

May

Office furniture and equipment will be purchased and delivery time will be set for the beginning of June. Computer, printer and a laser multi-functioning copy machine will be purchased for office needs. SAIS web-based software will be purchased and will be loaded with any other necessary software on the school computers. The contracted bookkeeper will work with the interim Administration and the Board of Directors on budgetary and financial matters.

June 

The lease of the Church facility will become effective and necessary deposit, rent, casualty insurance, and telephone expenses will be paid. The Administrator and assistant will begin work. SAIS training will take place early in the month to ensure that the estimated student count will be submitted by the ADE deadline date. Other reports due to ADE will be submitted. Our contracted bookkeeper will prepare for the school year and will go over the budget and other financial issues with the school Administrator. Information will be sent to the enrolled families regarding the opening of the school, with forms and student handbooks included. Agreements and contracts with contractual service providers will be drafted. Student/teacher furniture, instructional aids, and supplies will be purchased and delivery time will be set for the beginning of August. Conditional Use Permit and Tenant Improvement Permits should be in place for classroom expansion, work will begin with the help of volunteers. (See preliminary list of volunteers with experience in building and planning in Verifiable Proof of Secured Funding section) 
July

Classroom improvements and expansion will be completed. All reports due to ADE will be submitted. Federal Tax return will be filed. Teacher/staff meetings, trainings and orientation on State standards will be held towards the end of the month. Teacher employment and training will begin in the first week of August. Final preparations for the school opening will take place.
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